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Co-Creating Youth Spaces: A Practice Based
Guide for Youth Facilitators is a guidebook

that brings to life a Commonwealth Youth
Programme (CYP) vision for supporting the
transformation of youth work cultures in youth
club contexts through field-based learning.
How do young people and adults work together
to strengthen sustained youth clubs that are
continually responsive to young people's needs
and rights? Which skills do youth club facilitators
require to make this possible? How do these
field experiments link to the broader goals of
the Commonwealth of professionalising

youth work?

[tis with this vision and questions that the CYP
Asia Centre initiated the Co-Shared Youth Club
Pilot in partnership with the Chandigarh Union
Territory (U.T), India, wing of the Nehru Yuva
Kendra Sangathan (NYKS), an autonomous
youth club implementation organisation
under the Ministry of Youth Affairs and Sports,
Government of India, known to be the largest
grassroots youth network of its kind in the
world, and Pravah, a leading youth worker
training organisation based in New Delhi, India,
whose philosophy, together with CYP's, drives
this guidebook.
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INntroduction

This guidebook brings to life a Commonwealth Youth Programme
(CYP) vision for supporting the transformation of youth work
cultures in youth club contexts. How do young people and adults
work together to strengthen sustained youth clubs that are
continually responsive to young people’s needs and rights?

Which skills do youth club facilitators require to make this possible?
How do these field experiments link to the broader goals of the
Commonwealth of professionalising youth work?

Itis with this vision and questions that the CYP Asia Centre initiated the

Co-Shared Youth Club Pilot in partnership with the Chandigarh Union Territory

(UT), India, wing of the Nehru Yuva Kendra Sangathan (NYKS), an autonomous youth
clubimplementation organisation under the Ministry of Youth Affairs and Sports,
Government of India, known to be the largest grassroots youth network of its kind
inthe world, and Pravah, a leading youth worker training organisation based in New
Delhi, India, whose philosophy, together with CYP's, drives this guidebook.

Not Just Another Guidebook

Thisis not just another guidebook. Other than providing youth club facilitators

with the tools and guidance for implementing a meaningful youth club process, the
guide is also a rich compilation of the actual experiences of the youth club members
and facilitators, both adults and peers, during the process of forming, running and
sustaining the club. The tools and technigues were constantly renegotiatedin a
space whose priorities and focus was ever-shifting in the small and big changes
occurringinthe young people’s lives. The stories of these shifts and re-negotiations
are animportant component of the process as the stories themselves determined
the way forward for the club.

The process became a dynamic engagement of adult facilitators and young people
designing, revising and implementing together, to transform a traditional youth club
into an organic, self-renewing space determined by the exigencies of young people's
lives and experiences and guided subtly along the way by adult support where it was
sought or required.

A Boy's Club, a Gender Focus

From the outset, itis necessary to highlight that this was a boy's club whose name
was the Colony 5 (subsequently Dhanas) NYKS Youth and Sports Club. Butit was a
boy's club where the gender dimension was continually discussed, and ways and
means of transforming the space to make it more relevant to young women in the
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community was deliberated and experimented with. Perhaps the discussions on
gender became strong because the team of youth facilitators working with the boys
were mostly women, which highlighted the disparity even more.

Efforts to bring young women into the system sometimes worked, and sometimes
didn't. The process often celebrated its victories such as when girls began coming
in and taking their own initiatives and shaping the vision of the club, but also often
had to deal with its own challenges, when participation of both girls and boys
lagged, and the core team had to struggle just to keep themselves, let alone
members, motivated.

Perseverance and Relevance

Allin all, the experiment taught us some lessons; that success lies in perseverance
and relevance and that youth clubs can indeed be integral spaces for young people
struggling to forge their individual and collective identities. This was particularly soin
the marginalised context of the youth club we worked with.

The Context

Inthe Colony 5 (subsequently Dhanas) youth club, where the experiment was initially
begun, the young men not only had their own individual struggles with identity, well-
being, self-confidence and employment, but they were also continually collectively
negotiating their spaces in the city of Chandigarh in India to which their families had
migrated in search of jobs and a better quality of life. Here, they often felt strangers
coming from other regions in India, and their language and culture often set them
apart from the dominantly urban mainstream cultures and habits of Chandigarh.
The youth club, for these young people, became a safe space where they could
discuss their individual and collective dilemmas, and build self-confidence and skills
to negotiate with the world outside.

During the pilot, the young people also went through a critical transition in their
lives; that of being relocated to a set of Government-built flats in Dhanas, alocation
removed from their familiar surroundings and sources of livelihood, further
alienating them and making their challenges greater. Parents and young people
were unable to run their habitual small businesses and shops, and there were further
struggles with adjusting to the new place, negotiating transport, and access to
workplaces.

In this context, how did the youth club help? How were the young people able to
keep themselves motivated? Did theirimmediate struggles contradict with those of
running the youth club, or was the youth club and this collective identity an integral
part of helping them resolve their struggles during the transition? If so, how? We
hope this process will tell you about a youth club experiment that has journeyed with
young people through their real life challenges.
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A Practical Guide

We also hope this documentation of the pilot, and the series of tools and
techniques, will support youth facilitators who are themselves experimenting with
ways of working successfully with young people in different settings. It has been
designed to be as user-friendly as possible with sections dedicated to setting the
foundations for the youth facilitator, and to outlining practical tools and technigues.
The entire book is interspersed at relevant points with stories from the field

which function to demonstrate real life challenges, and sometimes, solutions, of
implementing the youth club. We hope these stories would be of as much value

as the tools in helping youth facilitators guide their way through implementing the
guidebook in their own contexts.
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About the Guidebook

This guidebook is divided into three parts.

Part 1: Setting the Foundation

Chapters that lay the basis of this book such as introducing its context, its
philosophy, the models that lay the ground of the sessions incorporated in
the book and the processes that underlie the establishment of the youth club.

Part 2: A Refresher for the Youth Facilitator

Primarily self-run exercises that emerge from the experiences of the pilot and have
been found to be critical for the youth facilitator for their own preparation

in establishing the youth club.

Part 3: Engaging Young People

Sessions that the youth facilitator can run with youth club members to help them
establish and sustain the youth club. Though these are presented in an order, the
youth facilitator can decide on the sessions and sequence as they best fit a given
context. These sessions are primarily for a group of 12-15 members at atime
facilitated by one youth facilitator.

Each sessionin Engaging Young People includes an introductory section with the
following information:

*  Why should | use this session?
Sets up the purpose of the session in the beginning of each session.

*  What can |l hope to gain out of this session?
Outlines the objectives for each session defined for the youth facilitator.

*  Howdolrun this session?
Provides clear step-by-step guidance for the facilitator.

*  Timerequired
Provided as an approximate.

* Resources
Specific requirements needed to run the session.

Eachinstructional part of the sessionis then divided into the Walker's Cycle
(see Section 1.3):

*  Mindjog

*  Personal connection

* Information exchange
* Information application

¢ Realworld connection.

Some sessionsinclude:

*  Stories and/or notes from the field that highlight the real experiences
of the youth club pilot in relation to the session.
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FOUNDATION

This section will look at the overall layout

of the guidebook and the foundational
principles, philosophies and models that
inform the contents. This section is critical
for obtaining a thorough foundation that will
help the youth facilitator review his or her
own skills in Part 2, and then go on to the
implementation sessions in Part 3.
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1.1 The Youth Club
as a 5th Space

In a world where meaning making has become increasingly difficult,
where adults do not know all the rules of the new game, where
prediction and control of the future is becoming difficult, there

is a need to empower the young to navigate through this. But we
cannot empower anyone, they have to empower themselves. All
we can dois to create a context and a space that facilitates such an
empowering process.

Unfortunately, the world is owned and run by adults. For most spaces occupied by
young people, the rules have been created by adults and they are expected to follow
these without questioning them. We believe that as a society, traditionally we have
'legitimised’ four spaces for young people - that of family, friends, livelihoods/
education and leisure/lifestyle (which includes sports, religion and recreation). Then,
onthe margins, there is a 5th space! where young people relate to society. In
development discourse, this is increasingly being referred to as the space of active
citizenship. However, active citizenship has started to be associated almost solely
with social action and volunteering.

We argue that the 5th Space must be repositioned
as a space that focuses as much on the self-
transformation of youth as it does on transforming
society through them. It must be a space that builds
on the aspects of understanding the self, developing
meaningful relationships and impacting society —all
of which are critical to youth development. While
impacting society, they impact themselves, and

if facilitated properly, these experiences lead to
heightened self-awareness, enhanced leadership
skills and informed stances on social issues.

Our experience has shown that a thriving 5th Space

is a critical element for the all-round development

of youth. The skills learnt here are indeed the life skills

that can help them to successfully navigate other spheres of their lives, such as the
family, friends, work and leisure. The 5th Space has potential to make a positive
impact on all the other spaces and society.

1 OceaninA Drop - Inside Out Youth Leadership by Ashraf Patel, Kamini Prakash, Meenu
Venkateswaran and Arjun Shekhar (Delhi, Sage Publications, 2013) a collective project of Pravah,
ComMutiny the Youth Collective and Oxfam India.
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This guidebookis for youth facilitators who grapple each day to help young people
create such spaces for themselves. Each created space is unique because it caters
to young people's individual experiences of identity, thought and understanding.

In the NYKS club whose members we worked with, we focused on co-creating an
empowering 5th space with the youth, enabling their journey from self to society.
As they changed the world around them, we also encouraged them to observe and
reflect on how the world seeps into them and changes themiin turn.

The guiding principles in establishing a 5th Space?

. Ownership is the key

Ownershipis not given, it has to be taken. It comes from putting in your own
brick when the building is being constructed. Therefore, it is imperative to
engage in dialogue with young people to decide what to do togetherin the
youth club. This co-creation of the agenda of the youth club goes a long way
in giving them a sense of belonging and they begin to refer to it as 'my space’.

Other ways of building ownershipis to allow self-expression, democratic
decision-making, developing shared goals and common rewards and
conseqguences and, of course, creating a common culture of learning
together.®

. Co-leading the space

It has been found that though young people are wary of adult governance,
and scatter at the first sign of being 'bossed around’, they do welcome light
facilitation and nudges in the right direction. Moreover, there are times when
young people are unable to take leadership roles due to lack of experience,
capability, or due to existing conflicts among them. In such instances, an
external, unbiased facilitator can support by providing guidance and aiding
conflict resolution. It works best if young people and the youth facilitator/s
create a co-led space. A good youth facilitator lets things self-organise as far
as possible by encouraging conversations among young people themselves,
and stirs things up with light interventions when young people are avoiding
constructive confrontation.

. Taking young people from what they know to what they don't

Young people need to move from what they are familiar with to spaces they
are not, rather than the other way around. Starting with a focus on self and
then moving to theirimmediate group and onwards to society is usually a
better route to take than straight immersion into societal issues. Action is
taken to learn first about the self and then the world and vice versa.

2 OceaninaDrop - Inside Out Youth Leadership , p. 89.

3 Refertosection 1.7 for details.
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Self-reflection facilitates personal transformation which is a critical first step
leading to social transformation. Personal transformation changes the way
young people perceive social change and conflict, and its resolutions.

. Learning from acting in the world

We believe experiences help young people to learn better than books alone.
Youth citizenship action may not change much immediately in the world
outside, butit has the potential for changing a young person from within.
This emphasises a combined process of reflection and action, a process

we call 'Refl- action' (see Section 1.4).

Chanderketu, a youth club member was part of a survey conducted after

the colony rehabilitation to Dhanas. After collecting the data, he reflected

on his experience and realised that he used to resort to raisingissues and

do nothing else about it. After being challenged with the question, "What will
you do about it?' there was a shift within him where he realised that if he was
deeply concerned with anissue then he needed to take stepsinresolving that
problem. As a result, he identified follow-up action for his problem of terrace
water leakage with the need to bring neighbors together to file a complaint in
the Municipal Corporation as they were allimpacted by the leakage.

. A space that is empathic and healing

Ina 5th Space, individual feelings of all young people are valued. The culture
of the youth club needs to inculcate trust, give them space and provide a
non-judgemental environment. The group should be able to sense each
other's feelings and empathize, search, confront and co-heal. Everyone
should be encouraged to take 100 percent responsibility to resolve conflict
situations. To help them learn how to relate better to each other, the youth
club needs to ensure opportunities for emotional release and connecting.

. A space that nurtures critical thinking

Youth facilitator, in a 5th Space, needs to go beyond the surface into the
depth to recognise the 'social context in which individuals operate and
respond".“ This would entail critically thinking about the interconnected role
of politics, the economy and culture that shapes young people's
experiences.” Such a ‘conscientisation' approach uses consciousness-
raising for community education aiming to assist young people to explore
the reasons for their political, social and economic disadvantages and
powerlessness. This encourages young people to consider their own

4 Commonwealth Youth Programme, Diploma in Youth Development Work, Module 3, Principles and
Practices in Youth Development Work, (Commonwealth Secretariat, 2007), p. 42.

5 Thisisrootedin Paulo's Freire's conscientisation model, Diplomain Youth Development Work,
Module 3, page 65.
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situation and problems in a broader context that requires both intellectual
and emotional maturity which will lead to constructive, non-violent ways to
create socially and politically enabling spaces.

The Commonwealth's youth development material says that 'bringing young
people together to explore these issues will help them to see how their
problems relate to the social context in which they live and enable creating
collective solutions to these problems'® However, we need to be wary of
young people's own tendencies to oppress those with less power which
would require the youth facilitator to push within the space to reflectively
avoid such tendencies of social forces and look for win-win solutions for all
stakeholders.

. Valuing the here and now

We are always preparing the young for a life of adulthood. The youth club
needs to be designed for balancing the long term with the present. Young
people have emotions, needs, desires, and aspirations emanating from their
immediate contextin the 'here and now'.

Sometimes, when we work in the community, we begin to take ourselves too
seriously. Inthe here and now, youth are looking for fun as much as making an
impact. It has also been found that fun is one of the most effective ways of
learning because it releases feelings that are critical for real learning rather
than engagingin a mere intellectual exercise. And, if you want young people
tojoin your club inlarge numbers, then make sure that you include a lot of fun
and inspire everyone to spread joy.

. Organic renewal of the space

In order to keep the vibrancy of the space, constant nourishmentin the form
of new leadership emerging within the youth club is critical. Like a seed that
has all the genetic coding required to produce a new plant, the space should
be encoded with the ability to infuse all the new people who come in with a will
to take ownership and charge of the space. So that when the founders move
on, the space should have the ability to reinvent itself organically in the spirit
and the principles of the 5th space.

6 Diplomain Youth Development Work, Module 3, p. 67.
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1.2 The ADDIE Model

The ADDIE Model is a way of approaching any goal to be achieved.
Itis suggested that youth facilitators use this model to design
sessions.” Also, it enables the club members to look deeper into
community reality and design and implement holistic interventions
that make real impact on the participants.

Analysing and defining
learning gap/opportunity
WHY and WHO?

* Audience analysis
* Task analysis

Evaluating the Designing learning

intervention solutions

HOW WAS IT? WHAT and HOW?

¢ Pre and post change ¢ Content structuring
among participants + Intervention design

and community * Strategic choice of

participation tools

0 Knowledge and principles
of instructional design
and facilitation

Implementing Developing interventions

interventions WHAT EXACTLY TO

HOW TOROLLIT OUT? PUT IN?

e Actual process ¢ Developing content

* Building buy-in of that will be shared with
participants the community

* Inspiring audience N 4 * Preparing examples,
towards change case studies, role plays,

activities etc.

* Ensuringreal world ’ ~
connect

7 Many of the sessions incorporated in this guidebook have been developed by Pravah and Vyaktitva
in their work with young workers using the ADDIE Model. Pravah runs a training programme, Big
Ticket: Training in Instructional Design and Facilitation that explains the ADDIE and other instructional
design frameworks.
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At the core of the ADDIE Model are the adult learning
principles of instructional design and facilitation

Some of these are:

i. learnerslearn better through experience,

ii. learnersneed to be able to see the big picture at all times,
iii. learners needto take ownership of their own learning,

iv. learningis a process and not an event, and

v. challengeis animportant motivator for learning.

Analysis [Why? and Who?]

This step helped us to analyse the task at hand, and understand our audience.
It facilitated us to gather all necessary information about them and enabled
us to write the objectives of the task.

Design [What? and How?]

We designed the curriculum and each of the sessions in this phase. We
prioritised learning content and designed the methodology to be adopted
for the programme.

Develop [What specifically should be included?]

This step was about developing the course-ware, such as examples,
case studies, and identifying relevant films etc. that have been used
in various sessions.

Implementation [How will it be rolled out?]

This refers to the actual delivery of the learning content to ensure that
the young people continue to be active collaborators in the change-
making process.

Evaluation [How was it?]

You need to evaluate, in terms of pre-defined parameters, the impact of the
intervention. What were the learnings of the initiative? For example: What
were the shifts in ownership through time among young people in the club?
Has there been positive movement in their ability to deal with conflicts?
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1.3  The Walker's Cycle

We have used Donna E Walker's ‘Learning Cycle' to design

each of the sessions. This five-stage session flow ensures

that the learning impact of each session is maximised by
understanding that learners have different ways of learning
such as through observation, experimentation, and reflection.
Therefore, the different activities in each session (case studies,
games, puzzles) cater to different aspects of learning. The
Walker's Cycle (Session Learning Wheel) is depicted below?.

4
N

©° RealWorld
0: @ Connection

'@‘ Mind Jog
H

(Attention)
Brain teaser

(Satisfaction)
Action plan
Example
Case study

Interesting story
Icebreaker/energizer

_® Information _® Personal
s Application = @ Connection
(REEYEREG)
Self-audit
Mind map
Role modelling

(Confidence)
Case study

Game
Role play

. Information
~ Exchange

(Confidence)
Six hats

Brainstorming
Case study

8 Adaptedfrom Donna E. Walker's Learning Cycle
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Mind Jog

We start by gaining the attention of the participants. It also helps
to start the session on a positive note and arouse curiosity about
theissue the session relates to. Mind jogs need to be short and
crisp, and lead into the topic.

Personal Connection

This step helps to bring out the 'what's in it for me' connection
and prepares the participants for absorbing new knowledge. The
exercises used at this stage try to make the session relevant to
the learner's real world ‘as is".

Information Exchange

The focus of this stage is to build new knowledge, facilitate
exchange of information between and among the participants
and deduce some key concepts through discussion and
presentation to supplement participants' information. In this
stage, the youth facilitator allows the participants to come up
with concepts instead of downloading it for them, and allows
peer discussion and learning. The youth facilitator needs to
concentrate on refining and building on participants' inputs.

Information Application

The purpose of this stage is to build the confidence in the
participants about new knowledge by applying the key
concepts they have learnt to realistic scenarios. This reconfirms
the learnings of the previous stages and facilitates the
acknowledgement that there is more than one perspective

to anissue. This stage also seeks to add fresh insights into the
concepts and apply skills to real life situations without taking too
many risks.

Real World Connection

The activities in this stage seek to elicit personal learnings

and satisfy the participants that new knowledge will lead to
better performancevimpact. The design of this stage enables
participants to connect personal learnings to the real world,

as the youth facilitator helps them set up clear performance-
oriented goals, which are also specific, measurable and realistic.
In this way, both the youth facilitator and the participants get

a chance to informally assess how effective the participants'
learnings have been.
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1.4 The Refl-active
Framework

The action in the real world gives a young person much needed
fodder for reflection, and opportunity to learn from
mistakes. However, it is important to realise that
reflection must precede and succeed action.

Action without thinking first is like shooting an 4. 2.

. . . What Process of Where do
arrow without a target, and reflection without el Refl-action o
action is like looking at a target without a bow do now? go?
and arrow at hand. Reflection and action go 3
together and enable young people to learn more What is
about self, develop effective relationships with each el

me?
other and impact the larger community. It is for this reason

that ‘refl-action’ is seen as a critical process in establishing
a youth club.

The process of Refl-action utilises four critical questions. Reflection on these four
questions allows individuals to come up with an individual plan within the larger
journey of self to society.

The four questions focus on:
1. Whatis the existing reality of an individual?
2. Where does he/she want to go?
3. Whatare the anticipated challenges? and,
4

What are the possible actions that can be undertaken individually?
Concrete actions can be determined on the basis of this reflection.

For the youth facilitator, itis also a framework for mentoring and monitoring
individual members' movement on the journey they have begun. In other words,
once a plan has been made, itis a road map with key learning milestones that
becomes the basis of conversation between the facilitator and the club member.
The milestones are markers of progress for both the young person and the
facilitator.

In this guidebook, this framework is shared to not only facilitate youth, but to
also enable you to 'refl-act’ on your own journey of setting up and sustaining a
youth club.

9 The OceaninaDrop. Inside-out Youth Leadership, p.100.
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Notes from the Field

Seema, amember of the youth club, wanted to use creativity as a

means to reach out to the community. Responding to the four questions,
sheidentified that she was currently pursuing her education, but tend to
stay at home when she returned from college. She dreamt of painting and
sharing her dreams throughit. In order to pursue her dreams she came
up with a plan for an activity to be organised within her community —a
painting competition that was taken up as a club activity organised for all
adolescents and youth in the colony. For the group members, organising
this painting competition became a goal they wanted

to achieve. They used the four questions to
determine what needed to be done concretely

to make it happen. After the completion of the
event, members went back to reflect on individual
successes and challenges experienced while
organising the painting event to help them
identify areas of improvement in the
processes for future application such

as: to set up committees in advance and
define responsibilities for its members, to
target the audience specified in advance
and mobilise community members one
week in advance so that there is better
participation.
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1.5 Processes for Setting
up a Youth Club

Youth clubs are generally seen as spaces to nurture youth
leadership. The processes needed to set up a youth

club could be classified under: Setting the
agenda
a. setting the agenda;

b. taking people along; and

c. doingit the right(s) way. Doing -
it the Talkinlg
right(s) way people along

Setting the Agenda

Thisis a step for establishing the purpose and catering to the

needs of the members of the club. It involves pursuing

a dialogue among facilitators and young people to identify a fully-owned vision for
the club. This is achieved by building young people's capacity to analyse their social
and personal reality and co-creating strategies and goals together with them.

Taking People Along

As ayouth facilitator, you are required to create ownership of the process and
content of the club with allits members, and encourage and convince those outside
tojoin. Forming a new group and building cohesiveness among the group requires
sensitivity to the dynamics among individuals and among groups of individuals.

This willinvolve, among other things, the recognition of, and engaging with, issues
of individual capabilities in relation to group objectives, dynamics created by sex,
religion, caste and race, and ways of doing things joyfully. Young people need to be
brought together while celebrating their diversity.

Doing it the Right(s) Way

This requires a recognition of a set of common values and human rights principles
(refer to Section 3.7) based on dialogue and discussion with young people.
Facilitators also need to follow ethical practice.

In establishing a youth club in the real world, these three processes occur
simultaneously. In many situations, youth facilitator may proceed with setting the
agenda as the first step and thus begin with identifying the needs of the members.
However, they may realise that bringing the members together to form a cohesive
groupis a pre-requisite as was the experience in the pilotin Chandigarh, India.
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Notes from the Field —;‘>
: ‘

In the pilot, the initial sessions began with a focus on setting the agenda,

butin a couple of weeks it was realised that the club cannot get established
unless the members are brought together to build cohesiveness among
them and, therefore, the focus shifted to taking people along. The learning
from this experience is that it is at the discretion of the youth facilitator to
determine the order of the various processes that are the best in a given
context.
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1.6 The Competencies
of a Youth Facilitator

While the previous section looked at what the youth facilitator
needs to know about the broad process of setting up a youth club,
this section will look at the competencies that are required to
implement this process. You will bring in existing competencies to
the process, and also develop new competencies as you work with
young people. Here's a list of basic competencies that are usually
required to facilitate a sustainable youth club.

Competency 1: Ensuring Professional Care

Working to build a 5th space and support young people's journey from self to
society requires you to work with young people in a 'facilitative’ way. Whether you
are a peer youth facilitator or an adult, your engagement with young people is that
of a professional facilitator, not of a curer, such as a nurse, or of arepresentative,
such as a lawyer. Youth facilitators work with young people, so that they represent
themselves, and empower themselves. You, as a youth facilitator, do not do it

for them.

What, then, does it then mean to provide professional care? How can you retain
your professional boundaries as you facilitate young people on this journey which
can oftenlead to dealing with issues that are emotional to young people? This
requires maintaining a balance in your engagement with young people. Therefore,
as much as you build trust with young people and work at an individual level, you
need to set boundaries and maintain a level of detachment. As the Commonwealth
Youth Programme notes, 'Our work [with young people] is ‘associative’; we have a
professional association, [rather than a 'relationship'l with our clients."® Thisis a
critical feature of your relationship with young people that needs to be understood
before embarking on the self-to-society journey.

Competency 2: Ethical Youth Facilitation

Professional care is based on a set of ethical standards that the youth facilitator may
have signed up to in his/her place of work or through membership in a professional
youth facilitators' association. Ethics refer to standards of behaviour with young
people. Some ethical considerations may include duty of care where youth
facilitators make sure young people are not exposed to harm or injury during youth

10 Belton, B. Professional Youth Work, a Concept and Strategies, Commonwealth Youth Programme,
Asia Centre, 2012, p 15. (available online).
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club implementation, transparency with young people, which requires constant
information exchange on youth club management and planning, and confidentiality
in dealing with young people's personal issues.

Competency 3: Ability to Socially and Politically Educate
Young People

In creating a 5th space where you support young people to empower themselves,
you need to help youth locate their work in the social context in which they live and
work. How are young people's lives affected by society, the economy and the natural
environment? As a first step, social education refers to bringing members together
so that deeper relationships are formed. Building interpersonal relationships refers
to building the young person's ability to develop effective relationships and manage
group processes. The facilitator needs to be able to build competencies that deal
with respect, appreciation, etc.

Social education has been described at the Commonwealth as 'the intellectual and
personal means to interact and develop in the social context.'? Itis the ability of a
youth facilitator to make young people aware of themselves in relation to society. It
helps young people build positive, constructive relationships with others, contribute
to society, as well as take from society.

This social education in turn facilitates political education: How do youth facilitators
enable young people to analyse and understand broader implications of their group
dynamics and the social economic world at large? Youth facilitators need to be able
to work with young people to support their autonomy; which is to help them make
informed decisions by themselves, without being forced to do so, and help them to
take responsibility for their decisions. Youth facilitators also need to support young
people to workin democratic, consultative ways, enhance their ability to represent
themselvesin all arenas in which they participate, such as family, community,
educational institutes, the nation and the world, and become full citizens.

Competency 4: Create 'Expectations’ in Young People

To make a co-shared 5th Space possible, you need to be able to constantly create
positivity and expectation in young people. You need to enhance young people's
motivation to work towards their own self-improvement and the improvement of
society. Expectation can be built in young people in various ways. Youth facilitators
need to have the ability to promote locally relevant role models, avoid actions (in
themselves and others in contact with youth) that create negative stereotypes

of individual young people or groups of young people, reward excellence®® and
generally encourage ambitious, yet realistic, goal-setting based on young people’s
competencies and aspirations.

11 Belton, B. Establishing a Professional Youth Worker Association: A 12-Step Guide and More,
Commonwealth Youth Programme, Asia Centre, p 26 (available online).

12 Davies and Gibson, The Social Education of the Adolescent, 1967, quoted in Professional Youth
Work, p 16.

13 See Plan of Action for Youth Empowerment, Commonwealth Youth Programme, 2007-2015.
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Competency 5: Exercising Professional Judgement

A professional judgement is an opinion based on evidence. When a judgement is
based on evidence, youth facilitators are able to avoid prejudice and favouritism. In
order to be able to professionally judge a particular circumstance a youth facilitator
faces, he or she needs to be able to assess the following:

1. What evidence do | have in order to make an unbiased decision here?

2. Areany personal biases about the young people involved influencing my
decision?

3. Areotherkinds of social or personal prejudices influencing me?*®
If so, how do | overcome these?

Competency 6: Ability to Integrate a Rights-Based
Approach to Youth Facilitation

Youth club spaces are youth collectives where young people may engage in order
torealise their human rights. A rights-based approach to youth work is based on
the principles of human rights set out in international, national or local human rights
instruments. The most frequently used global example is the Universal Declaration
of Human Rights (UDHR). The United Nations Convention on the Rights of the Child
(UNCRC)is also animportant instrument in engaging with young people. All the
rights set outin the UDHR, UNCRC and other instruments have to apply equally to
allyoung people.

Youth facilitators need to understand human rights principles to enable rights-
based work. You need especially to be able to locate human rights principles in

local concepts and practices, and inlocal human rights instruments to avoid the
perception that human rights is an ‘alien’ concept. In India, a good example of alocal
human rights instrument is the Right to Information Act, and national human rights
principles are built into the Constitution of India.

The core human rights principles youth facilitators need to be aware of are:
Universality:
human rights are for all people;
Indivisibility:
human rights are indivisible and interdependent; if you take one right away,
it affects all otherrights;
Participation:
the foundation of realising rights elaborated in the section below;
Accountability:
duty bearers can be officially held accountable if these rights are not met;

14 Professional Youth Work, p 19.

15 This may be supported by self-administration of exercises such as 'stereotypes’and 'me and
my groups.’
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Transparency:
requires governments and other stakeholders to be open about processes
related to upholding and not violating human rights;

Non-Discrimination:
as humanrights apply to all people, irrespective of class, caste, creed or race.

The competency requires an awareness of the role of duty bearers (such as

the State and family) and rights-holders (citizens including young people). This
competency also requires awareness around the fact that stakeholders have
both rights and responsibilities. While rights entail those set outin human rights
instruments, responsibilities are two-fold; the State and other duty bearers are
responsible to protect young people's rights, and ensure they are not violated.
Other stakeholders, including young people, also have a responsibility to protect
the rights of others, including, in this context, those of all youth club members.

Competency 7: Enhancing Young People’s Participation

Youth facilitators should have the ability to ensure young people's participation!®
in decisions that affect their lives while working in a youth club context. The youth
facilitator needs 'to be able to listen to, and be taught about the wants and needs
of young people by young people’. This competency requires them to view
young people as knowledge-bearers of their own experiences, and integrate this
knowledge in planning with young people.

This critical human right informs the realisation of other rights and is central to
creating responsive youth clubs. Youth facilitators need to understand the nature

of young people's participation and create institutional cultures within youth

club implementing agencies, and within the youth club, to enhance a culture of
participation. Where a culture of participation exists, young people would have
autonomy, and yet work productively with adults to realise the objectives of the club.

Competency 8: Enhancing Self-Realisation and Expression

Young people aspire to discover their identities more than anything else at this
stage of their development. This journey is more than just an inward search of self.
‘Alllearning is ultimately about Self, including subjects. If you cannot relate Maths
to yourselfthen, you haven'tlearnt it at all'®. Youth facilitators need to have an
ability to self-reflect and go deeper within, as well as encourage young people to
undertake such processes. The competencies that encourage self-awareness,
high self-esteem, the ability to learn, self-expression and making lifestyle choices
are essential when working with young people. The facilitator is required to helpin
connecting external experiences with the inner self of a young person.

16 Youmay refer to the Commonwealth Secretariat Toolkits on Youth Participation Books 1-4 available
onthe web at http://secretariat. thecommonwealth.org/Document/152816/154211/162033/
youth_participation_toolkits/

17 Professional Youth Work, p 22.

18 Dinesh Singh, Vice Chancellor of University of Delhi, India quotedin The Oceanin a Drop. Inside-out
Youth Leadership.p 91.
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Competency 9: Ability to Encourage Young People to
Impact Society

The processes of social action (building relationships, developing leadership skills
etc.) are asimportant as the outcomes of social action (social change). In order

to support young people to impact society, youth facilitators need to have the
competencies to build in young people the ability not only to recognise elements of
a system enabling a deeper analysis of community issues (see Competency 3) but
also to apply this skillin designing appropriate interventions and implementing the
intervention as active members of the community®. The social change in turn has
the ability to bring about personal change within young people. The youth facilitator
needs to be able to nurture this process.

19 Sessions such as community action planning help young people create impactful interventions.



FACILITATOR

This section focuses on building competencies
in you as a youth facilitator. It is predominantly

a self-run part of the guidebook where you

can examine your own skills and identify the
necessary competencies to establish youth
club as a space which members feel is their own,
which responds to their needs and provides
opportunity to meaningfully engage with each
other and their society.
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2.1 How to Formulate
a Purpose for the

Youth Club

Why should | use this exercise?

This exercise will help you understand how to establish a purpose for the club. The
purpose of a group can be established by focusing on: a) a group's capabilities, b) a
group's passion, and c) a community's unfulfilled needs. The purpose will emerge
from synergising the three and will help group members plan what they want to do
within the youth club.

You will need to envision what the youth club is going to look like and what the young
people plan to do together.

What can | hope to gain out of this exercise?

This exercise will enable you to co-create the vision of the youth club with
young people and create ownership of the youth club

process amongits members. Community's

unfulfilled
needs

How do | envision...
The Group's Passion? A
[tisimportant toinitiate a dialogue and identify the GrOL.”.D s Grou_p's

capabilities passion
passions of the young people coming together to form
the youth club. This passion will determine the motivation
that will bring them together.
The Group's Capabilities?
Young people bring in different kinds of capabilities in Community
terms of skills and knowledge such as ability to lead, ability needs

to communicate and motivate others, diligence, creative
abilities, and so on. These capabillities define what the
group can do together and what it needs to develop
further ifit wants to work towards its purpose.

Education, playground,
sanitation, livelihood,
library, safety

The A The
group's group'’s
capabilities passion

Engineering skills,
sports (ie volleyball),

Sports, sanitation,
jobs, environment,

The Group’'s Needs?

. ability to work hard, contributing to the
Every youth group has a set of needs, such as education, experiment community
and learn

sanitation, health services, etc. If a youth club aims at
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working towards social change, then it needs to identify the critical needs of

the group, which are often the needs of their community. Usually, a community
mapping exercise helps find information that enables you to formulate the purpose
of the club.

Notes from the Field

During the pilot, the community mapping exercise made members

realise that livelihood and education were strong needs for young people

in the community. In a conversation amongst members, these two needs
matched with two of the identified passions of the members. While young
people were willing to work on enhancing their capabilities, they discovered
that they did not have access to information and lacked resources to
develop their skills to obtain employment. From this exercise emerged their
purpose to create a youth club that allows the development of soft skills so

that they can work towards obtaining fulfilling employmentin the future.
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Maslow’s Needs Hierarchy?°

According to Maslow, human beings have different levels of needs.
In Maslow's theory, physiological needs are fundamental
needs that need to be met before individuals move on to

fulfil 'higher' levels of needs.

However, in reality, the human mind is far more

complex. Different motivations from different levels

of the Maslow's pyramid can occur simultaneously.

For example, an individual can be motivated

morality
creativity
spontaneity
problem solving
lack of prejudice

acceptance of facts

Self-actualization

by the need for livelihood and for friendship

simultaneously.

As an example, the following needs can

be classified under different categories

in relation to Maslow's hierarchy??.
You can interact with different
group members to identify their
needs.

self-esteem

confidence

achievement
respect of others
respect by others

Esteem

friendship, family, sexual intimacy

Love/belonging

security of: body, employment, resources,

morality, the family, health, property

Safety

breathing food, water, sex, sleep, homeostasis, excretion

Physiological

el e toveand Self-esteem Self-actualisation
needs security belongingness

Foodandwater Ownership
and safety of
property

Sleep Job/livelihood

Physical Safe

intimacy/ environment

sexualcontact athome and
outside

House Protection
of family and
community

People torely
on/trust

Love from
parents, friends
and community

Someone with
whom feelings and
emotions can be
shared openly

Opportunity to
participate and
work onissues of
the community

Close friends

Healthy
relationships with
people of the
community

Appreciation from
the community,

friends and family
for the good work

Respect from
people

A sayinimportant
matters of life

Time for
entertainment
and recreational
activities

Confidence in your
own abilities

Awareness of
human rights

Opportunity to
grow and reach for
your potential

Availability of
platforms to
express feelings
openly

Knowledge of
happenings around
the world and the
community

Time and
opportunity during
the day for creative
activities

To know whatis
right and wrong

Inspiration to do
good work

20 Abraham Maslow was a leading humanistic psychologist. He created the classification of needs

underlying human well-being in relation to their ability to self-actualise.

21 Youcan usetheinventory toidentify unfulfilled needs of both individual and community and also

addin otheridentified needs.
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2.2 What Strategies
Do | Use as a Youth
Facilitator?

To nurture a youth club as a 5th space, a youth facilitator is required
to be able to get a group to work together with high energy and
cohesion. Facilitation, then, is a critical role you will play. In order to
examine the effectiveness of facilitation, you can use the IGNITE
model which caters to all aspects of facilitation.

IGNITE is an acronym for:

I: Inspiring participants
Your ability to engage and keep the interest of the participants through
examples and verbal and non-verbal communication.

G: Group atmosphere
The way you deal with differences within the group.

N: Not controlling
Balance you maintain in guiding young people without controlling them.

Involving par ticipants
How well you involve all the participants in group processes.

T: Time optimising
Your ability to manage time, to keep to the schedules and also to be flexible
when needed.

E: Effective learning
How you are able to provide clarity to the participants with respect to
the purpose of a session, and your ability to enable cross-learning within
the group.

Use the self-assessmentinventory below to see what kind of youth facilitator you
are. There are no right or wrong answers. Be truthful. After you are done, compare
notes with another accomplished facilitator.
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Answer the following questions carefully to reflect on your facilitation style.

Inspiring
1. Inorderto getthe attention of the participants, I usually...

2. Inordertobuild ownership for learning in participants, | usually...

3. Imake participants realise the relevance of the session by...

4. Inordertogenerateinterest and energise participants, | usually...

Group Atmosphere

5. Whenthereis a conflict, or difference of opinionin the group, lusually...

6. When group members are excessively polite and unwilling to confront one
another, lusually...
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8. When someone in the group becomes upset, | usually...

Not Controlling

10. When a discussion is moving towards interesting and relevant areas,
though unplanned, lusually...

14. When a participant is setting her/his action plan in a particular area and
I have some greatideas that can help her/him, lusually...
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Involving Participants

15. In order to involve participants, | normally...

Time Optimising

20. In case the discussions are moving towards irrelevant areas or questions,
lusually...
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22. In case some sessions go beyond the planned time, | usually...

Effective Learning

24. When starting the day/session, the first thing that | share with the
participantsis...
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2.5 How Well Do | Listen
and Respond?

Why should | use this exercise?

Active listening is an important skill when working in groups. We sometimes make
decisions without really listening to others. The listener's dilemma refers to the
power of the human mind which can process 600 words a minute while a sender can
send only 150 words a minute.

Listening has four steps: receiving, attending, understanding and responding. Active
listening requires concentration on what is being said without judgement. It requires
empathy as well as confirmation that you have understood through paraphrasing
what the speaker has just said.

Active listening is crucial for you as a youth facilitator. Understanding and
responding to your groups will add trust and cooperation. Run this session with your
peer groups and get feedback on your facilitation, and more importantly, listening
skills. Self-administer this exercise to help you to identify the predominant mode

of responding for yourself and amongst members of the club. The ideal order of
responding is: a) empathy (being able to get into another's shoes) b) searching
(constantly asking questions) c) confrontation (asking critical questions) and d)
advising (sharing what can to be done).

This order of respondingis referred to as the ESCA model.

The ESCA model will help build an understanding around active listening, and
therefore build better listening behaviour as well as highlight the value of listening
among your peers and your youth groups.

What can | hope to gain out of the exercise?

At the end of the exercise, you will be able to:
1. Demonstrate active listening behaviour.
2. Apply the ESCA modelinlistening to your peers.

3. Use effective questioning techniques and skills.

There are no right or wrong responses, and the first responses are vital.

Response-style exercise

This exercise contains a series of ten statements that is hypothetically made by
your peers. Besides each are four responses. Select the response that you would be
likely to make if you were responding to that person face-to-face. Remember, this is
the first response statement you're making. Subsequently, you may go on to have a
longer dialogue, but this inventory focuses just on your first response.
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For each of the ten statements, you have three points to assign, giving them
to one or more of the alternate responses. Here is a typical statement and its
four responses.

Example statement

As a senior member of the group, | was asked to supervise the new members. It's
been three months and by now I'm quite sure that one of these fellows seems more
interested in his own needs and personal interests than he is in working on our youth
club goals and standards.

Responses

a. Whydo you think heis putting his own needs ahead of the youth club?

b. Maybe you haven't spent enough time communicating your club's goals
and standards.

c. Ithink you should tell this team member how you feel and at the same time
get him to express his views on the situation.

d. Supervising such a person can be quite difficult.

You may assign your three points to indicate your response style

as follows:

* Ifyouagree fully with one of the responses (for example, response  a. 0
b.) and do not like any of the others, then give all the three points b. 3

to this selection. In this case, your entry on the answer sheet will c. 0
look like the one shown on the right. d 0

* Ifyouagree with two responses, one a little more than the other, a. 0
then give two points to your first preference and one pointtoyour ~ b. 2
second preference. In this case, your entry on the answer sheet c. O
will look like the one shown at the right. d- 1

* Ifyouagree with three of the four responses equally well, you can a. 1
assign one point to each of them. In this case, your entry on the b. 1
answer sheet will look like the one shown at the right. c. 0

d. 1

To summarise, you must assign three points between each set of four responses.
You can follow any of the patterns discussed. Fill in a zero for any response that
receives no points. Select the response that you are most likely to make.
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Exercise

1. Ithink my performance is good but | am not so sure about what my club’s
leader expects of me. | haven't been told how I'm doing and I don’'t know
what has been planned for me. | don't know where | am going. | wish | knew
where | stood.

a. That'safair expectation. Everybody needs feedback on their a.
performance and some direction to their careers.

b. Ifyougaveitalittle thought, you'd realise that the key thingis to b.
putin your best performance and not focus on your career. Your
leader will take care of that.

c. Whathas been your performance rating in the last two years? C.

o

d. Why have you waited for so long to tell somebody? You should
have discussed your concern with the leader long ago.

2. Ithappens every time my new senior appears in the youth group. He just
takes over and orders me around in front of everyone. He keeps questioning
me on every little thing as if | am not responsible enough. | have been with
this youth group for two years and he still keeps telling me what to do and
how to doit. | get confused and upset. What can | do?

a. |know.Being correctedin front of everyone can be quite a.
upsetting.
b. Why are you getting so upset? If you make a mistake you should b.

expect to be corrected.

c. Howlong has this been goingon? C.
d. Youshoulddiscuss it with the same senior or reportit to d.
the leader.

3.  Eventhoughlhave been working for two years, | sometimes feel that
I should start studying once again and get a higher professional degree.
But then I willlose my seniority in the club. I really don't know whether it
is worthiit.

a. Theexperience you gain while working is more valuable and a.
useful than getting a professional degree.

b. Whatkind of a degree do you have in mind? What would you like b.
to study further?
c. You could do both—workin the day and take up some part time C.

course in the evening.

d. Icanunderstand your confusion, it's a pretty tough decision d.
to make.
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I had kept my eye on that position for a very long time; I've been working
hard forit. | know | could do the job. And now | find that this new member is
comingin to take up that place. I'm feeling very upset and let down. | could
prove myself if | had the chance. Well, if that's what the leadership thinks of
me, | know when | am not wanted.

a. Maybe your qualifications don't compare with those of the new a.
member.

b. Didyou speak to your senior members or leader about it? b.

c. lwould make sure the leadership knows your views and let them C.

know your interestin advance.

d. You feellike giving up when the leadership ignores your hard work | d.
and hires from outside.

I have been working in this youth club for the last one year. | have been doing
the same thing day in and day out. | am beginning to feel very bored with my
work. There is nothing exciting, different or challenging.

a. Oneyearisnot so much. One should spend at least two years a.
with a youth club to get to know it well.

b. lagree,itdoes get monotonous sometimes. b.
c. It'snotaveryoldyouth clubinthe community right? Were you C.
part of the transition team? How long has it been since this youth
club was stabilised?

d. Youshould try to make some small continuous improvements in d.
your own area of work.

I don't know what | am going to do. I'm making all kinds of mistakes and
I know my senior leader is getting agitated with me. He's already
reprimanded me twice this week. And he was very harsh about it.

a. Why do you think you make so many mistakes? a.

b. Whydon't you tell your supervisor how you feel? b.

c. Youmust be pretty disturbed, especially if you don't know what C.
is behind the mistakes.

d. Perhapsyourleader has good reason to be agitated with you. d.

My senior leader has advised me to strongly consider the opportunity

to shift to another position in the youth club. But | am worried and am

not so sure whether | want to do this. At the same time | don't want to

offend him.

a. lwouldn'tlet anybody push meinto making my decision. a.

b. It's quite a difficult decision to make especially if the other b.
position is very different.

c.  Why are you not keen on shifting to the new position? c.

d. Youshould stay with your position and tell your leader firmly d.

that you will not shift.
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8. ldon'tknow what|am going to do? | have been working late for three
months now. | thought I'd get a break this month but two members left
soit's going to be late again. | don't think it's fair at all.

a. Sounds like you feel you're being taken advantage of. a.

b. Iflwereyou, I'ddiscuss it with the senior club members. You b.
should tell them how you feel.

c. Ifyoudidn't actlike such a diffident person, youwould have stood | c.
up to your leader by now.

d. Whatisthe basis of long assignments? d.

9. Thefactis, I'minthe wrong position. I've hesitated leaving for along
time because | have spent three years doing this type of work. But | think |
would be much happier if | leave this club behind and enter this other
completely different position - even though | will be starting at the bottom
of the ladder.

a. Youreally should stay in the position you have since you don't a.
know what you're getting into if you change positions.

b. Tochange fields after spending three years doing one kind of b.
work is a big decision - am sure it's not easy for you to make.

c.  Why are you so afraid of challenges? C.

d. Whatisitthat appeals to you in this other position? d.

10. It'shappened again! | was describing my problem to my senior leader, and
she starts staring out of the window. She doesn’t seem to be really listening
to me because she asks me torepeat. | feel she's just superficially giving me
the time to state my problems - actually it's her way of merely side-stepping
the issue and postponing the flash point.

a. Youshould stop talking when you feel she is not listening to you. a.
That way she'll start paying attention to you.

b. Youcan'texpecthertolistento every problem you have. You b.
should learn to solve your own problems.

c. Whatkind of problems do you talk to her about? C.

d. Itfeels strange when someone asks you for your problems, you d.
pour them out and they don't listen.
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Theresponses need to be transferred into the answer matrix in Annex |. Add the
column score to identify your scores for ESCA (details given in the beginning). Your
scores indicate your responding style pattern.

Remember, ideal responding style is:
1. empathising with the person
2. searching for details
3. confrontingif needed and
4

advising, which is ideally co-advising, to allow the personin his/her
decision-making process.

Reflect on your responding style.

In order to help you to examine your own responding style, seek support from two
of your peers. Identify two peers to work with you on this.

Ask one of them to share a conflict situation that he/she is experiencing. Listen
and respond to what he/ she is sharing. Invite the other peer to use the listening-
responding skills observation sheetin Annex Il to assess your listening and
responding style and indicate which behaviours are reflected, and which are not.
On the basis of the feedback from your peers plan your areas of work.
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2.4 ldentitying My
L earning Style

Why should | use this exercise?

We are constantly absorbing information from our surroundings. How we use this
continual stream of information to change our daily or long-term behaviour is called
'learning’. As individuals, we differ in the way in which we assimilate information and
use it to our benefit.

You can use this session to explore the way you learn, and you can also implement it
with your youth club members. It will help you to discover your own learning style as
well as subsequently help you understand how different youth club members learn,

and so make it easier for you to engage in the learning process with them.

What can | hope to gain out of this exercise?

At the end of the session, you will be able to:
1. ldentify your own preferredlearning style.

2. ldentify differentlearning styles of youth club members.

Activity

Reflect on arecent skill that you have learnt. Write down what the skill was and how it
was learnt. Now, fill the inventory below.

Learning Style Inventory

The Learning Style Inventory describes the way you learn and how you deal with
ideas and day-to-day situations in your life.

We all know that people learn in different ways but this inventory will help you
understand what your learning style can mean to you:

Instructions

Inthe table 'The Learning Style Inventory’, you will be asked to complete 12
sentences. Each has four endings.

Rank the endings for each sentence according to how well you think each one fits
with how you would go about learning something new.

Then, using the spaces provided, rank 4" for the sentence ending that describes
how you learn best, down to ‘1" for the sentence ending that seems least like the
way you learn.
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Example of a completed sentence set:

When | learn...

| am happy 4
| am fast 1
| am logical 2
| am careful 3
Remember

4 =most like you

3 =second most like you
2 = third most like you

1 =leastlike you

Remember you are ranking across - not down.

Note for the youth facilitator:

You can use the Learning Style Inventory with youth club members in
order to help them understand their own strengths and weaknesses
as learners. It measures how much one relies on four different learning
modes that are part of a four-stage cycle of learning. Different learners
start at different places in this cycle. Effective learning uses each
stage. You can better understand what you tend to preferin alearning
context by looking at the shape of your own profile in relation to the
four learning modes.
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The cycle of learning

The four columns that you have just added up relate to the four stagesin the cycle
of learning from experience. There are four learning modes in this cycle: Concrete
Experience (CE), Reflective Observation (RO), Abstract Conceptualisation (AC) and
Active Experimentation (AE). Enter the total scores from each column:

Col1(CE: | | Col2RO: | cosack| | colawaEr |

In the diagram below, put a dot on each of the lines to correspond with your CE,

RO, AC and AE scores. Then connect the dots with a line so that you get a 'kite-like
shape'. The shape and placement of this kite will show you which learning modes you
prefer most and which you prefer least.

"% Concrete Experience (CE)
‘Feeling’

Active Experimentation (AE) ILr
‘Doing’ [k

N AFAT AL &F 7N KNP OIE JEJE OJE JDIE 2N
i EE LR i ) )

15 Reflective Observation (RO)
o) ' .y
}a: Watching
24|
kil
4l

2F Ik 18 241 27 2% 2F P JEIE 0 11 A ) MR W

Abstract Conceptualisation (AC)
‘Thinking' &

Your learning preference is for the style towards which your kite is more skewed.
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There are four kinds of learning styles:

Active Experimentation refers to doing, testing out ideas, and
applying information in new areas. For example, a person who learns
to use a mobile by actually using it rather than observing or reading
its manual.

Concrete Experience refers to alearning technique whichis related
to feelings, experiencing and sensing.

Abstract Conceptualisation refers to thinking and analysing, building
on previous knowledge, developing theories and new perspectives.

Reflective Observation refers to learning by watching and
observing others.

Go back to the skill that you wrote earlier and see if your kite is reflected in that
experience. Think of your usual ways of learning something new, such as a new skill,
and see whether your kite holds true in those situations.

Remember: We use all the learning styles but may have preference for a particular
one and will typically lean towards that style. Different learners start at different
placesinthe cycle. To become a better learner, we should strive for strengthening
and using styles that we do not usually use. A balanced kite (with minimal skew) will
fly better.

Finally, strategise two ways in which you can cater to people with different learning
styles in your youth club.
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2.5 How '5th Space’
is My Club?

Why should | use this exercise?

Young people need to feel that the youth club is their own space, and that it
responds to their own needs and aspirations. This exercise will help you to assess
whether the space enables co-creation, ownership and other 5th Space principles
(see Part 1). You can visit the 5th Space website?? or refer to the publication, Ocean
in a Drop?* to get a deeper understanding of the 5th Space concept and examples of
5th space experiments.

What can | hope to gain out of this exercise?

At the end of the exercise, you will be able to:
1. Articulate the principles of the 5th Space.

2. Assessthe position of the youth club in line with 5th Space principles.

Instructions

This exercise contains a series of eight statements. Besides each are four
responses. Select the response that you most agree with, the one(s) you would be
likely to make if you were responding to that person face-to-face. Remember this is
the first response statement you're making. If you look at the answer sheet, you will
be able to identify which responses reflect preferences for different kinds of spaces.

22 Visitwww.5thspace.in for more examples and case studies.

23 Oceanin A Drop - Inside Out Youth Leadership by Ashraf Patel, Kamini Prakash, Meenu
Venkateswaran and Arjun Shekhar (Sage Publications, Delhi 2013) a collective project of Pravah,
ComMutiny the Youth Collective and Oxfam India.
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5th Space Assessment

Scenario 1:

A youth club member taking a session with the members of the club needs
to leave as she is getting delayed and might be unable to find transport back
to her place. However, her presence is very important in order to run the
session whichis integral to closing the workshop.

a. Youdecide to close the session because she has to go.

b. Youremind her that her presence is critical and that is why she had been
booked in advance.

c. Youlet herandtheteam figure out alternatives to find a solution.

d. Youletthe member leave as she is very uncomfortable staying longer.
You step in yourself to close the session. Later you take it up with her to
understand her commitment to the space and its demands on her.

Scenario 2:
What happens to the club members after leaving the youth club?

a. ltisuptothe memberwhat they wantto do.

b. Youensure that the young people who are interested stay connected by
giving them specific detailed projects to work on.

c. Youcreate a pull-in space that encourages alumnito come back and take
things forward.

d. Youletthem choose from a menu of options as to how they want to stay
connected to the programme.

Scenario 3:

The activities and sessions in the youth club are well received. But some
parents come back to you after some months and say that the impact on
young people wears off within a month. The young people feel that their
parents don't realise the subtle changes that have happened within them.

a. Youknow that all the work in the youth club makes sense in the longrun so
you don'treact to the parent's critical comments.
b. Youasktheyoungpeople tolook at learning as a journey and ask them to

putin milestones over a year that are known to the parents as well.

c. Youtellthe parents that according to your plan, the workshops help to
initiate a journey of bringing about a change in the youth. Young people
and their parents, together, have to take it forward from there.

d. Youtakeintheinputs of the parents and pose it to the participants and ask
them what can be done to sustain the momentum.
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Scenario 4:
You need to form sub-groups in your club to work on a specific set of
activities together. This is how you form your group.

a. Youletthem organise themselves completely.

b. Youtryto create sub-groups with diversity to bring together different
experiences (identities) in each group.

c. You create arandom process of counting from one to four in front of them
(All 1s, all 2s, all 3s, all 4s become the groups).

d. Youcreate alist of people and categorise them in advance in order to
include people with similar experiences in the same sub-group.

Scenario 5:

A young person joins your youth club because her friends come in, but after
the first sessionis over she feels she does not connect to what is happening
in the space.

a. Youtryand have a conversation with her, helping her understand her own
values and the way they do, or do not, fit within the values set by the group.

b. Youaskthe group to help her understand why the space is great for her.
c. Youinform her of the rules of the youth club and tell her that by the end of

the first session she has to decide whether she wants to be a part of the
group or not.

d. Youleave heralone and let her decide whether she wants to stay or leave.

Scenario 6:

A core group within the club has been created of members who will be
leading and coordinating an outing for the club members. A design needs to
be created, but members have never done this before.

a. Thecoregroupis giventhe chance to run an already-designed plan among
themselves and then reflect on the mistakes on how they could improve it.

b. There's always a first time. The core group is given the chance to do
whatever they want to do.

c. Thecoregroupis asked toresearch and come back with ideas, and then
take a decision together with senior representatives on the way forward.

d. Todispelthe confusion, the youth facilitator gives them instructions of
how to plan the day.
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Scenario 7:

A major event is coming up, and the task-list that needs to be achievedis

long. Group dynamics have begun to play havoc, and the planning does not

seem fun anymore. You are asked to intervene.

a. Youencourage the group to stop the process, share their deeper feelings
and facilitate a dialogue about what needs to be done.

b. Youtellthe group that they do not have to conduct the eventif they do not
want to.

c. Youtake stock of the situation, divide the tasks and ask everyone to fulfil
the role they have to play, whatever the consequence. The show must go
on.

d. Youaskthe group to volunteer for the tasks that are left to be done.

Scenario 8:

There has been a serious breach of value in the youth club. One member of

the club has been found to have shared confidential conversation held within

the club with an outsider. A decision has to be taken regarding the person

who has committed this breach.

a. The group takes responsibility and includes the person in the decision-
making as to how to deal with the breach.

b. Since thisis a serious breach of the youth club's code of conduct, there
is no scope for discussion and the person has to leave.

c. Itis okay, things like this happen. They will sort themselves out.

d. Agroup of senior decision-makers are asked to convene a meeting and
take acall.

The Answer Sheet

Tick your selection. Each selected response for the questionis indicative of a certain

type of space. Add the column responses and identify what kind of space is yours.

Scenario: 1
Scenario: 2
Scenario: 3
Scenario: 4
Scenario: 5
Scenario: 6
Scenario: 7

Scenario: 8

Total
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What Type is Your Space?

P = Planned and Controlled

Such an organisation has complete power over their people. They have been given
the power to make decisions alone, and have total authority. They are therefore
very controlling. The staff and team members have little opportunity to make
suggestions, even if these would be in the team's or the organisation's best

interest. This leadership is incredibly efficient. Decisions are made quickly, and work
gets done. The downside is that people resent being treated this way. Such an
organisation is focused only on getting the job done and meeting deadlines. They
are controlling and can be autocratic. They show no involvement or interestin the
team’s needs or well-being, just single-minded supervision of the task to be done.
They follow rules rigorously, and ensure that people also follow procedures precisely.
Thereis no space to explore new ways to solve problems and it is usually slow-paced
to ensure adherence to procedures. They actively define the work and the roles
required, put structuresin place, plan, organise, and closely monitor and supervise
the work. They also create and maintain standards for performance.

D = Democratic

The democratic/participative leaders take the input of others into account. They
listen to, and consider, their team’s ideas in the belief that 'more heads are better
than one’, but reserve the right to make the final decision. They encourage creativity
and participation, and team members are often highly engaged in projects and
decision-making. This style is very beneficial when team working is essential, and
when quality is more important than efficiency.

H = Hands Off

The laissez-faire organisational structure gives team members lots of autonomy
and allows people to work on their own. This French phrase means 'let do' or 'leave
it be', it describes leaders who give their team almost complete freedom to do
their work and set their own deadlines. They will provide support with resources
and advice, if necessary, but otherwise don't get very involved. In fact, this style is
associated with leaders who don't really lead at all.

S =5th Space

A 5th Space organisation wants to transform their team and organisation. They
have integrity and embody high ethical and moral standards; and take a value-based
and highly participatory approach to their leadership. Inspirational and highly visible,
they create and 'sell' a shared vision of the future, set clear goals and motivate
people towards them. They communicate well with their team and understand the
importance of the relationship between leaders and followers. They tend to focus
on the bigger picture rather than the details. Such an organisationis also focused
on organising, supporting, and developing the people on their teams. They treat
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everyone on the team equally. They're friendly and approachable, pay attention
to the welfare of everyone in the group, and make themselves available whenever
team members need help or advice, operating with an ‘open door' policy. This is

a highly participatory style and tends to encourage good teamwork and creative
collaboration.

Reflect using the refl-active framework (Section 1.4) to identify what you can do
to build a 5th Space youth club.



ENGAGING
YOUNG LPEOPLE

This section is for use by youth facilitators
in implementing the sessions with

young people in order to enhance their
competencies within the framework of
Setting the Agenda, Taking People Along
and Doing it the Right(s) Way. These will help

in establishing a youth club as a safe space
which is co-led, co-owned and co-created
by young people and adults and takes youth
on a journey from self to society.
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Session Learning Wheel**
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24 Adapted from Donna E Walker's Learning Cycle
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3.1 Creating a Buy-In
among the Community

A space for young people that encourages a sense of trust,
encourages shedding inhibitions, gives them a chance of being in
a world of their own, free from social mores and the gaze of elders
isimportant in supporting young people to empower themselves.
This 5th space does not stand alone, but is central to the other
four spaces of friends, entertainment, family, and work/studies?®.
For this, there also needs to be a buy-in created of different
stakeholders such as parents, educators and older members of
the community. These stakeholders are essential in nurturing and
supporting young people to learn about themselves and organise
themselves by helping them relate to society and impact

it positively.

Community meetings and productive dialogue are means of bringing in these
stakeholders. Youth facilitators need to support youth club members organise
community meetings to share the purpose of the club so that the community
canidentify with them and see their point of view. Interactions in such meetings
encourage clarification of doubts and apprehensions through questioning and
opendialogue. This will help community acceptance of young people as productive
members of society.

Notes from the Field —g‘>

In the pilot, youth club members, along with the youth facilitators,

walked in the community and held conversations with shopkeepers,
family members, young girls and boys to share information on the launch
of the youth club and inquire from the community about their ideas of, and
for, the club. It helped make members feel comfortable in reaching out to
the community, talking about the youth club and sharing their reasons for
being engagedinit. These young people were insiders who were voicing
their experiences and seeking support from their own community. For the
first time, they were talking to each other onissues that impacted both
themselves and the community.

25 Chapter: 4 Why Are Youth-centric Spaces So Critical? in Ocean in a Drop —Inside Out Leadership
by Ashraf Patel, Kamini Prakash, Meenu Venkateswaran and Arjun Shekhar, Sage Publication,
Delhi,2013, p. 58.
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Greater synergy with the community can also be created by the youth club
extending their collective support to practically addressing general community
issues, and ensuring that dialogue is complemented by action. This can enhance
the club’s credibility and broaden its ownership. In creating a buy-in, there can be
collaboration with different civil society organisations and state agencies. These
are also opportunities that create a bridge with the community.

If the youth club has been together for some duration, then creative means of
reaching out to other young people in the community can be arranged, such as
holding small-scale cultural events, talent shows where young people obtain an
opportunity to share their talents with the larger audiences and receive recognition
within the community. In this way, seeing young members of the youth club in
positive action and leadership roles will create a desire in other young people in the
community to engage and develop their personality and leadership skills through
membership in the youth club.

Stories From the Field —g‘>

Exclusion within Exclusion

‘We like the youth club because it is somewhere we can get away from the
bad things in our community, like the boys who take drugs ..., the young people
told us.

Here, young people are expressing their need for safety and security.
However, this statement also means that the 'bad company', who are also
young people, are not invited within the spaces of the club, and do not
receive the benefits of the club.

A youth club functions best and provides benefits to society when all groups
of young people respect each other and work together. But often, a youth
club may not be inclusive. The Colony 5 Youth Club was a club catering to
migrant youth, already disadvantaged in society. But within this context,
certain other groups were marginalised even more; it was a boy's club, and
not a mixed club, for many reasons. Firstly, because the club had earlier
focused a great deal on sports that were considered 'male’, and secondly,
because girls were protected and not allowed in such spaces in that specific
community. Also, as in the quote above, young boys considered ‘bad
company' were excluded.

Youth clubs are often critical spaces for these doubly marginalised groups
to feel a sense of belonging, to be able to address their issues, access public
services, and develop citizenship skills. But how exactly this occurs for
different groups is a different question.
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Why was there a Gender Gap?

Colony 5, subsequently relocated to Dhanas, is a poor migrant community.
The spaces were often unsafe for women and parents rarely allowed them
to go out. Incidents of sexual harassment were quite common in the area.
Many women shared that they were afraid to leave their houses after

dark, even to use the community toilets. They found ways to minimise the
necessity to use toilets, especially after dark, such as not drinking water
after three in the afternoon.

Women were discouraged to leave the house without male company. Kavita
shared an example, 1am not allowed to leave my house even to go to the
nearby market. My mother insists that | take my five-year-old brother with me
everywhere. |am fifteen and | don't understand how a five-year-old will be able
to protect me from anything.’ The father or brother made all the decisions on
behalf of the women in the family.

This became anissue when young people tried to set up a club for both
girls and boys. Families did not allow young girls to interact with boys in the
community and therefore did not allow the girls to join the youth club. Many
attempts were made by youth club members to make the club relevant to
girls and invite them in.

Decreasing the Gender Gap

One of the first steps in addressing the gender gap in the club was to
organise community visits and meetings to talk to young women and

their parents. It was important for the community to understand what
was being done, why it was being done, and who was involved. It was
especially necessary to inform the community that girls would be safe
within this space. The community visits created a space where the existing
members of the club could engage with the families and build trust within
the community.

While the initial plan was to create an inclusive club, it soon became obvious
that it would be difficult to sustain such a club in this particular community.

The Nehru Yuva Kendra Sangathan (NYKS) Manual suggests creating
separate Mahila Mandals or Women's Clubs to address the needs of young
women. Picking up from the Manual, youth club members worked with the
District Youth Coordinator of the NYKS to set up separate women's clubs.
These clubs also provided a clear takeaway to young women where they
were able to assert themselves and negotiate with their families. With about
80 members, the Mahila Mandal became a space where young women could
come together to look at specificissues for women in the community. This
is a continuing experiment of the NYKS in the new Dhanas youth club.
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Doubly Marginalised Young Boys

Within the boy's club, different groups of boys were left out too. The youth
club members saw the club as a space to get away from 'bad influences'

in the community such as drug and alcohol users who were seen as those
engaged in crime and violence. But, we felt the youth club would have been a
constructive and transformative space for these young people giving them
amuch needed sense of identity and belonging. This just may be a future
possibility and the members have at least begun speaking about this.

Inclusive, or Separate, or Both?

A matter for discussion among youth workers then became, do boys
engaged in drug abuse need their own spaces, just as the Mahila Mandal
spaces were created for young women? Would this enable them to discuss
their problems within confidential spaces, and help them seek their own
solutions? Or, is one inclusive club a better answer where different social
groups begin to understand each other's issues? Or, should different groups
be provided their own space for a while to develop and work with their own
identities and issues, and then be brought together? Reaching out to these
marginalised boys continues to be a challenge for the club.
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3.2 Understanding Myself

Young people are in that phase of life where there is a strong search
for identity. Young people need to be supported to question who
they are and what they want from life and relationships. This section
invites you to initiate the journey by helping young people focus

on self. It includes activities that encourage young people to self-
reflect. This looking within is an ideal start of the journey from the
self to society.

3.2.1 Whoam I?

Why should | use this session?

You can use this session to let the group gain more insight about themselves and
build mutual trust among club members. Identifying what motivates them as
individuals will create a buy-in for members and also help direct the club's activities
to be organised around their passions.

Building trust is an important foundation for forming interpersonal relationships.
Self-reflection and the ability to share thoughts, hopes and fears about oneself
and the world generates trust within a group. The ability to share creates self-
confidence.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Share theirinterests, aspirations and fears, strengths and weaknesses.
2. Explainthe value of individual and group reflection and self-awareness.

3. Explain how, through sharing, they are able to understand themselves
and others.

4. Explainthe importance of being able to share in interpersonal
relationships.

Time required

2 hours

Resources

Drawing sheets/chart papers for each individual, colour pencils/pens, crayons and
pencils/pens.
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How do | run the session?

N 1. Mind Jog
/@\ The Tempest
- a. Askthe participants to standina circle.

b. Layouttherules:

i. lwillmake a statement and all those who identify with it will have to
exchange places with each other. Try as much as possible to exchange
places with those a little further away from you;

ii. Youcannot pushanyone. Only take spots vacated by others;

iii. Anyone who fails to find an empty spot will take my place in the centre
and runthe game.

c. Callout statementslike ‘All those who bathed today exchange',
‘Allthose who are wearing the colour black exchange'and so on.

d. After awhile, take up an empty spot and let other participants run
the game.

Share: 'Now that we have energised ourselves, let us start by knowing a little about
each other since this is the first time we are meeting in such a space.’

2. Personal Connection

0}
. = h @ a. Askthe participantsto standina circle.

b. Share with the participants that they will have to complete the sentence
(aloud) that you give them, and give reasons (Example: 'if | were a stone,
I'd be rolling everywhere because I want to travel').

Examples of some sentences: If | were a bird, | would...
If I were to relive a day, it would be...
If were to spend a day, it would be with...

Share: This exercise is a step forward in opening up and talking about oneself.

3. Information Exchange

a. Askthe participants to sitin a comfortable position and close their eyes.

b. Following the instructions below, take them through a short guided
meditation exercise:

(Make sure your voice is calm, clear and pause for 15-30 seconds after
every instruction to allow space for reflection).

Take a deep breath and release it slowly.

Aslsay'one’, breathe in slowly and as | say 'two', breathe out. One...two...
one...two...

Concentrate on each breath, and release.
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Listen to the sounds around you. Listen to the silence. Imagine you are
standingin front of a mirror.

How do you see yourselfin the mirror? What are you proud of ?
What would you like to change?

What are your fears/concerns about yourself and society?
What do youwant to doin life?

What do you dream of ?

What is your vision of change for the world?

Open your eyes when you feel you are ready.

@ 4. Information Application
4 a. Onceallthe participants have opened their eyes, and are settled, give
- chart paper, pencils, and crayons to each of them.

b. Askthemto depict themselves by either writing or drawing. They can
write a poem, a song, a story, or draw a picture to depict themselves and
their dreams.

c. Now, ask them to depict one change they would want to bring inside them,
as wellas around them, to make that dream come true.

d. Afteranhour, ask participants to come and sitin a circle.
e. Askhow they are feeling after the exercise.

Share your feelings first as it will help build confidence within the group,
as they may be shy or hesitant.

g. Instructthemto treat every speaker with respect and all information
as confidential.

h. Startaskingthe participants one by one to share what they have written
about themselves with the larger group.

i. Encourage participants to share strengths and weaknesses, and hopes
and fears about themselves and the world. If some participants refuse
to share or are resistant, then ask others how they feel about sharing.
Encourage everyone to step out of her/his comfort zones.

j. Onceeveryone has shared, ask them if they learned anything new.

-(\/)- 5. Real World Connection

a. Initiate a discussion using the following questions as a guide:

i. Howdid you feel while sharing about yourselves? Was it easy or
difficult? Why, if so?

ii.  What did you think of the similarities and differences in the group?

iii. What do you thinkis the impact of sharing your feelings and dreams
in this group?

iv. How does this kind of sharing influence your relationships in the
outside world, away from the youth club?

v. How do you plan to use the learning from this sessionin your
personal life?
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b. Conclude the session by thanking everyone and sharing: "Things that are
shared with each other will allow us to relate with and know the other. This
will help us to bring the group together".

|
|
\

Notes From the Field /
@)

‘Who am |' was for many members of the club the first time they got an
opportunity to share their feelings and dreams with others and see others
listen to what they had to say. For many, it was an emotionally overwhelming
experience, bringing them close to each other. It helped in establishing trust
among members and in creating a space where young people could openly
share their thoughts, feelings, insecurities and apprehensions.

As shared by two members:

' keep worrying about life and what | will do. | want to fulfil my father's dream of
getting a government job. | work as a peon. | don't want anyone to say anything
bad about me. | do my work before | am told, so people think I'm good at my
work. | feel angry sometimes but usually brush it off. People think I'm a happy-
go-lucky person.'Pawan Kumar.

'lam unable to understand what | should write here. | have many thoughts,
however where should | begin? If | speak the truth then people will wonder why
Isay the things | do and then | feel that maybe I'm overacting in my responses.
In hindsight, | sometimes regret my responses and the opinions | express. So,
before meeting any of my friends | think hard about what | should share with
them. However, during our conversations, | forget these things and continue in
my old ways. Well, this is all that comes to my mind now!"Pawan Kumar Maurya

3.2.2 Exploring Young People’s Learning Styles

Note to the Youth Facilitator:

You need to have read and understood Section 2.4 of this guidebook
before beginning on this session.

Take the club members through the learning style inventory (Section 2.4) to help
themidentify their own learning style. It will help young people evaluate how they
are using different modes of learning. A dialogue around individual learning styles
will help the group in gauging how to work together. Itis a step forward in knowing
oneself and understanding people around you.

Time required

2 hours
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Resources

Learning style inventory, graph, flip chart, markers, and pen.

How do | run the session?

\ / 1. Mind Jog
p S a. Invite participants to reflect on a recent skill that they have learnt. Write
= down what the skill was and how it was learnt.
SN 2. Personal Connection
4 @ a. Askthe participants to complete the Learning Styles Inventory and Cycle

of Learning (refer to Section 2.4).

Share: What the kite indicates.

3. Information Exchange

a. Share the four kinds of learning styles:

Active Experimentation refers to doing, testing out ideas, and applying
informationin new areas. For example, a person who learns to use a mobile
by actually using it rather than observing or reading its manual.

Concrete Experience refers to alearning technique which is related to
feelings, experiencing and sensing.

Abstract Conceptualisation refers to thinking and analysing, building
on previous knowledge, developing theories and new perspectives.

Reflective Observation refers to learning by watching and observing
others.

b. Invite them to go back to their own kite and see if the experience of
learning a new skill that they earlier wrote matches with it. Does the kite
depict how they usually learn?

c. Share that for effective learning, all four learning styles need to be
incorporated.

Y 4.Information Application
. = h a. Reflect onthe diversity of learning styles within the group. This will
help the group members in working together to create a robust
learning environment.
N\, ) /
-4 5.Real World Connection
Y~ D - ’_ a. Strategise two ways in which members can cater to people with different

N e learning styles in the youth club.
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3.2.3 How Do | Fulfil My Dreams?

Why should | use this session?

We all have dreams that push us to new horizons in our lives. Moving towards
achieving those dreams becomes our life's goal. In order to achieve those dreams,
specific steps are required that involves not just introspection but a continuous
process of reflection and action - 'refl-action’ (see Section 1.4).

In this session, you share information about the refl-active framework and the steps
involved. Itis a tool that helps young people articulate what needs to be done to
achieve their goals.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Articulate one dream and goal of life.

2. Develop alearning plan for oneself.

Time required

2 hours

Resources

Zero watt bulbs (half the number of participants), flip chart, markers.

How do | run the session?

1. Mind Jog

Break the bulb

a. Invite the participants to standin a circle.
b. Holdthe bulbin both your hands so thatit liesin your palms.

c. Ask, ifIdrop the bulb on the floor keeping my arm parallel to the ground will
the bulb break?

Capture afew responses.

d. Invite participant/s who indicate that the bulb will not break when dropped
onthe floor, to drop the bulb on the floor.

e. Afterone totwo trials, if the bulb keeps breaking, then take over.

Drop the bulb keeping the glass portion facing the roof/sky, this will enable
you to drop the bulb without breaking the glass.

g. Ask, what happened? Why did the bulb not break?
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h. Capture some responses. Possible responses are: "You did not drop it from
the right height'’; "You dropped it lightly’; "The bulb is made up of plastic..

Share: We believe certain things to be true and accept them as a fact. They
may, in fact, be untrue. In this case we have always believed that if a bulb drops
from a height, it will break, but it turned out to be not true in this case. There

are various other examples. It was believed that the earth was at the centre of
the universe and that it was flat (but scientists discovered later it was round).
Advertisements of fairness creams which promote fair skin tell you that using
them will make you attractive, (but people who are not fair can be attractive too)
etc. These are some stories that we truly believe and they govern our behaviour,
but are not necessarily true.

The main takeaway is that we should ask the right questions to every story we know

or create.
N 2. Personal Connection
-4 @ a. Invite everyone toreflect on a dream of a goal that they want to achieve.
T 3. Information Exchange

a. Talkabouthow adreamis like a story that we tell ourselves.

b. Tomake it come true, we have to ask ourselves the right questions that will
help us to plan the effort to fulfil our dream.

c. There are four sets of questions that help in defining a path to achieve
the dream of one's goal. This is called the refl-active framework (refer to
Section 1.5 to share information).

i.  Whereamlnow?
ii. Wheredolwanttogo?
iii. Whatis stopping me now?

iv. What should I now?

Share: These four questions help us to examine as well as plan what action needs
to be undertaken.

NP, 4. Information Application
@ a. Invite participants to identify one personal dream goal they
= would like to achieve.
b. Apply the refl-active framework on it. a 9
c. After 20 minutes, invite them backin the larger What Process of Where do
circle. Ask everyone how they are feeling. should | Refl-action I want to
) ) do now? go?
d. Invite them to share what they have written
with one person, whoever they feel most 3.
comfortable with. What is

stopping
me?
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5. Real World Connection:

a. Create anaction plan for yourself on the basis of what you have identified
through the refl-active framework that you will work onin the youth
club space.

Thisis anindividual member's learning plan.

Stories From the Field ) —‘:D

A focus on Self

Self-understanding is the first step in working as a collective. We cannot
engage with society without understanding our own selves. It is this self-
exploration that helps build a collective youth club space. When the pilot
began, many young people were not accustomed to looking at themselves
as individuals. Their lives revolved around fulfilling social expectations

with little time to reflect on their own needs. Working together with youth
workers, both adults and peers, the youth club members were able to look
at themselvesinanew light.

Reflections

' have opened up and now | express my views better, | have been able to drop
my complexes and develop a team approach to finding solutions to important
issues. | can feel the bond between all of us. | understand my personal values
and these have become a part of the club's values. Each of us has begun

to understand ourselves and the youth club's purpose is based on this
understanding.' Sandeep

'l feel a sense of moral responsibility towards people and | feel a growing
connect with people. | feel a change in my behaviour and animprovement in
my English. With this youth club, | try to improve my self-confidence because it
is an opportunity that our society doesn't offer. The youth club has taught me
namrata and vinamrata (politeness and humility) in talking to people, listening
to them and discussing the issues that affect them. It has also helped me put
forward my views clearly and in detail.' Chanderketu

'l used to be afraid of speaking to other people. | have become so talkative
now. [ feel | can speak to anyone now. | now explain to people in the community
what fun itis to be a part of the youth club, | tell them how important it is to talk
about our problems and sometimes we also do small things to change some
situations that we face.' Satpal
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' have developed a critical approach to reach the bottom of issues, earlier |
used to think at the surface level. | have also begun to look at my needs and
capabilities."Hamid

' have learnt to reflect on myself and my thoughts. Self-reflection has an
incredible power to change us. | can now look at myself and see what | want to
change.'Pawan

There are very few spaces that are available for young people to talk about
themselves without being judged. This initselfis a stepping stone to
come together and build trust, so that working together becomes a joyful
and meaningful experience. As Sandeep, a youth club member, shares,

'If we work on ourselves, we will automatically work for society. We are a part
of society and once we develop ourselves, we will become more capable of
working for others.'



60\ Co-Creating Youth Spaces: A Practice Based Guide for Youth Facilitators

3.5 Understanding
My World

The previous section focused on the individual young person and
this sectionis a step towards understanding the world around an
individual. It includes activities that help young people identify the
connection between self and society and how the two influence
each other. The conversations here will focus on social identities
and their formation.

3.3.1 Me and My Groups?*

Why should | use this session?

Ayoung person's social identity defines who he or she is. What, then, is social
identity? Young people are invited to reflect on the groups that they identify
themselves with and begin to understand how their experiences are determined not
only by their own personal traits and capabilities (will be capturedin 3.4.1) but also by
their social and group identities.

You need to be clear that a person does not have specific characteristics merely by
belonging to a group, such as an ethnic minority, an association etc. Instead, each
individual's characteristics are shaped by different things such as their personality,
their social experiences, and, their groups. For example, a young personin a low-
income urban migrant community will exhibit traits of his or her own personality,
appearance, educational achievements, talents, also, those perhaps brought about
by being a migrant, a new comerin a city, and so on.

What can | hope to gain out of the session?

At the end of the session, the participants will be able to:
1. ldentify their relationship with the social groups they relate to.

2. Negotiate their self-hood in relation to these groups in empowering ways.

Time required

2 hours

26 This exerciseisrewritten based on a tool, the Identity Molecule, in Understanding Youth: Exploring
Identity and its Role in International Youth Work, (Salto-Youth Cultural Diversity Resource Centre,
2013),p 55.
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Resources @
A4 sheets of paper with the diagram to the right, marker pens,
masking tape or blue tack. @

How do | run the session? @

NP 1. Mind Jog @
Set up chart paper indicating

a.

i. formal/informal groups;
ii. voluntary/involuntary groups; and

iii. dispersed groups so that young people generally define different kinds
of groups.

Get the participants to talk about groups within the given categories.

[If you feelit's necessary, you may also provide a few examples: 'l belongin

the social groups of women, Indians/Punjabis, feminists, my family, friends,
students of my university, Punjabi speakers].’

Types of groups?’

Formal groups: Members are defined; students of a particular university/
school, employees of an organisation, association.

Informal groups: Defined by its members; friendship groups, sports
group, etc.

Voluntary groups: You decide to become a member of a group;
a professional association, a football club, etc.

Involuntary groups: When you have no choice in your membershipina
group; family, ethnic or religious group. (You can leave some ‘involuntary’
groups, but this often causes a lot of personal and community stress that
you may decide not to so do.)

Dispersed groups: Those who share commonality but are dispersed and
do not know each other; feminists, fans of a cricket team, etc.

| 2.Personal Connection

Provide a sheet of A4 size paper with the following diagram to each young
person. (Young people are allowed to add or deduct the number of circles,
but invite them to indicate at least four groups).

Each person will write his/her name in the centre circle and indicate social
groups they belong to (as they perceive) in the smaller circles.

27 Summary of contents in Understanding Youth: Exploring identity and its Role in International Youth
Work, pp 66-67.
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c. Then, each person will select two groups from those they have identified
and indicate:

i. Timethey felt proudto belongto these two groups;

ii. Atime they felt sad or challenged because they belonged to these
two groups.

3. Information Exchange

a. Discuss groupidentity, and how some groups feel excluded, included, etc.

b. Invite young people to raise issues connected with group identity.
c. Usethe following questions to guide the discussion. This may be done in

groups of five to eight.

i.  Whatwere the most dominant groups most young people
identified with?

ii. Haveanyimportant groups been left out?
iii. Doesyourbelongingin certain groups cause solidarity, or tensions
within the group? If so, how?

iv. How does your belonging in one social group affect your belongingin
another? (For example, if you belong to a certain religious group, how
does that affect your identity as a citizen of your country?);

v. Are some of these social groups conflicting with each other?
(i.e. what does it mean to belong to a certain religious group and
also be a feminist?).

d. Discuss other prominent social groups that young people have noted
through their own knowledge or through the media, including the sources
of power and/or the disadvantages of these groups.

N 4. Information Application
AU a. Discusshow young people can prevent conflict within and between
social groups they belong to.

b. Discuss the challenges of doing so, and how the challenges can
be overcome.

. 5. Real World Connection
= a. Askthe participants to identify one form of tension between two distinct
D ' ’_ 1 : \ groups in their community, town or city.
g s b. Devise away that the youth club can engage with the community to

reduce this tension.
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Notes From the Field

For the youth club members, being part of the migrant community was

the distinct group they identified with. Within that group, however, being
part of the pilot was an opportunity that separated them from other youth
in the same community. They belonged to migrant families that were
looked down upon within the city culture. The community also lacked basic
amenities and opportunities. Since the pilot was based out of the CYP

Asia Centre, coming to the campus was a high motivator for many. And
whenever there was conversation of visiting the community, there would be
reservation from some as they would feel ashamed of their physical reality.
It took time and an indication of trust for the members to feel comfortable
and open up to welcome the youth facilitators into their physical space. The
boundaries that one creates by being part of a certain group sometimes
makes it difficult to appreciate fluidity that may enrich one's identity.
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3.3.2 Exploring Marginality in the Community?®

Why should | use this session?

Social groups and individuals are marginalised because of several factors

such as economic, social, cultural, political and geographic status. You
can use this session to supplement the work done in Me and My
Groups and provide a broader analytical framework for group

and personal identity as well as social exclusion. For example, a

young person belonging to a certain religious group (cultural),

may be marginalised because of his or her religious identity, or

ayoung person can also be marginalised for simply having a view

on a subject that is different from the majority view (political) etc. S

Marginality is an ever-changing process, and a group's level of marginality can
change over time and place. For this reason, it is possible to work with young people
not only in analysing how they feel they are marginalised, but also how they feel they
canimprove their conditions, including through collectives such as youth clubs.

What can | hope to gain out of the session?

At the end of the session, the participants will be able to:

1. Analyse the broader dimensions of how persons and groups can
be marginalised.

2. Articulate and strategise on ways of dealing with, or work around,
marginality.

Time required

2 hours
Resources
Flip chart or multi-media for presentation, marker pens, chart paper, masking tape

or blue tack.

How do | run the session?

\ /
- - 1. Mind Jog
g = b a. Discuss with young people their understanding of the word ‘'marginality’.
-

b. Listthe ways anindividual or group can be marginalised.

b. Listthe ways anindividual or group can be marginalised.

28 This exercise is adapted based on an exercised called Poverty Mapping derived from Dhruva, the
consultancy wing of Concerned for Working Children (CWC), a rights-based organisation working
on children and governance, located at Bangalore, India.
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c. Invite them to group these according to economic, social, political, cultural
and geographic marginality.

2. Personal Connection

N\ ) /
. :5 h @ a. Getyoungpeople toarrange themselvesin groups of four to eight.

b. Askthem toidentify their own dimensions of marginality (social, cultural,
economic, political and geographic) each represented by a circle.

c. Share thateach circle will be as big as the seriousness of the level of
marginality. The biggest circle will indicate the most serious kind of
marginality, the smallest, the least serious.

d. Askthem towrite down why they feel they are marginalised under the five
dimensions.

i.  How has this marginality come about and how does it affect them
personally?

ii. Howdo they feel about being marginalised? How do they react?

3. Information Exchange

a. Deliver apresentation (a sample presentationis included in Annex ) that

highlights the key dimensions of marginality explaining social, cultural,
economic, political and geographic marginality.

b. Engageinadiscussion onthe presentation. What did you learn from it?

c. Sharefactsand figures as relevant to social group/area on marginality.
(This needs to be researched by the youth worker).

d. Share: How marginality in one dimension (i.e., geographic) affect
marginality in another (i.e., social).

‘@’ 4. Information Application
= a. Discussthe link between the presentation and their experiences as
rh) signifiedin the circles exercise.

b. Engageinadiscussion guided by the following questions

i.  Whythey have identified that 'x' as the most serious level of
marginality and'y' the least serious. Does everyone agree?
If some disagree, then why?

ii. Haveyoungpeople's sense of marginality changed over time?
If so how? And why?

At this point, the youth club members should be able to understand the
concept of marginality and recognise its impact within their community.
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0)- 5. Real World Connection
= a. Iftheywere toimpartinformation about marginality in their community,
| N\, ) /
- 0)- what should the youth club do?
A = b. Use the refl-active framework (Section 1.4) to anticipate what would go

into designing the event.

Notes From the Field

Reflections on marginality

As women, we have a lot of restrictions in our lives. There are many social
norms that we have to follow which do not apply to boys. We cannot go out
alone. We have to struggle even for basics like education.'Nisha, youth club
member.

'l feel economically marginalised. We have a lot of pressure to earn and support
our family. It has become very difficult to find work now and we don't have the
financial support to continue studying.' Bhanu, youth club member.

They also felt collectively marginalised.

Santosh shares, ‘We are all from a migrant community. We are seen as
outsiders in Chandigarh and it is hard to fit in. People treat us differently
because we are from another state and we are poor. No one treats us with
respect because of this reason.’
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3.3.3 Exploring Stereotypes

Why should | use this session?

Stereotyping refers to ‘blanket’ perceptions. This is when we attribute to certain
groups, certain types of behaviour or values which are oversimplified, and often
not based on evidence. For example, considering people from a certain ethnicity as
'shrewd'is stereotyping.

'‘Oversimplification’ means that there may be some truth to some observations,
but that the complex web of social and economic realities in which these 'truths'
are rooted are not acknowledged. For example, the particular ethnic group
perceived as 'shrewd’ may been 'seen’ as such just because they happen to be a
group more involved in commercial activities (evidence in numbers) which results
in the highlighting of certain attributes (‘'shrewd’) over others (kindness and
empathy), which they will also have. Also, persons of other groups involved in
commercial activity may also be 'shrewd’ even though not ‘perceived’ as such
simply because they are not bigin numbers. You may find many such examples

in your everyday lives.

We stereotype and we get stereotyped. When we stereotype other groups, we also
stereotype ourselves. Stereotypingis often a result of a lack of knowledge of a social
group, and, sometimes, of fear (of what is not known). Stereotyping also assumes
‘we'are 'normal’ and ‘good'’. For example, saying that a certain social group consists
of shrewd, even dishonest, business people assumes that our own social groups
always conduct business fairly and honestly.

In this exercise, you will help young people reflect on their own assumptions

and stereotypes of individuals identified with certain nationalities, ethnicities,
professions etc. This exercise will help create a better understandingamong and
between youth, youth and adults, men and women, and between different ethnic,
religious, caste and class groups and also help understand the ways in which people
get discriminated because of stereotyping.

What can | hope to gain out of the session?

At the end of the session, the participants will be able to:

1. Develop reflective thinking skills around the way in which we see social
groups and individuals.

2. Design activities to address these trends in themselves and in society
through the youth club.

Time required

1", hours
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Resources

Post-it notes with labels of stereotyped persons?, flip chart paper, marker pens.

How do | run the session?

N / 1. Mind Jog
a. Stick prepared labels with the identity of a group or person that generally
= gets stereotyped on young people's foreheads.
-

[The participant should not know what is written on the label on his or
her forehead]

b. Askthe participants to walk around the room and interact with each
other through gestures. Participants are not allowed to speak.

c. Invite young people to react to the personin front of them basedin
the way they would react if the person had the identity of the label on
their forehead.

d. After five minutes of interaction, invite the participants to guess their
own identities.

e. Discuss onthe basis of the following reflection questions:
i.  Whatdidyou feel about how you were treated by your peers?
ii.  Which persons got treated 'well'and which persons 'badly?’ Why?
iii. Whatwere the assumptions behind the treatment?

iv. What are other social groups that you know of that are stereotyped?

N 2. Personal Connection

a. Invite participants to share their own experiences of being stereotyped.
b. Howdid they feelwhen they were stereotyped in this way?
c. Doyoualso stereotype others? If so, how? And why?

d. How do you think this makes the stereotyped people feel?

3. Information Exchange

a. Initiate a dialogue around stereotyping guided by the following questions:

i. Who are the most vulnerable groups who are prone to be victims
of stereotyping in your communities, and nations, and if possible,
the world?

ii. Howdothese affect groups?

29 The exercise in the low-income urban context of India included the following labels: youth club
president, toilet cleaner, male drug abuser, female drug abuser, pretty modern woman, child
with disability, beggar, lawyer, rape survivor. However, groups have to be defined for eachlocation
as seenfit.
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Share: stereotyping has a strong influencing power over an individual's
behaviour. It is necessary therefore to recognise and articulate how our own
behaviour is influenced due to the ways in which we are stereotyped.

| 4. Information Application

N\ /

—, S a. Discussways in which you can overcome tendencies to stereotype others.
= b. Alsodiscuss ways in which young people can resist being stereotyped.
What do they have to do to make this possible?
_ : \ 5. Real World Connection
= a. Usetherefl-action framework (see Section 1.4) to come up with an

3 ' o n : \ individual plan to counter one of your stereotypes.

g s b. Design one or two actions young people can take in their communities

toreduce the impact of stereotyping.

Stories From the Field

Why do they see me this way? Chanderketu's journey

Chanderketu, a youth club member, shared strong feelings during the
session titled Stereotypes. ‘This activity made me realise something very
important. My label was that of a ‘Bihari' (a person belonging to the state

of Bihar in India). Everyone came to me and talked about all the negative
impressions of people from Bihar. They asked me to stop being violent. They
told me | do not know how to speak politely. People seem to forget that the
same state has produced the largest number of civil servants in the country.
lam a Bihari but | am not violent. | know how to speak politely and | do my best
not to offend anyone. Why can't people see that? It is important to talk to other
people without judging them all the time. Good and bad people exist in all
communities and groups.’

The exercise brought out emotions that Chanderketu had inside him,

and the youth club allowed him the space the talk about an identity issue
that he had not so far talked about. This was part of the journey undertaken
by young people in the youth club of educating themselves on their social
and political realities and in initiating a process of change within and in

their society.

In the sessions on marginality and stereotyping, a group of young boys and
girls came together to look at the different ways in which they felt 'outside’
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of society, and ways they felt they were typecast. They realised how these
factors also shaped who they are.

The exercises created an intense dialogue and allowed young people to
begin looking at their experiences from a social lens. It also brought out how
differently young men, as opposed to young women, experienced the world.
It was interesting to note that women felt that the most serious forms of
marginalisation they faced were social and cultural, such as restrictions on
free movement because of social norms and the dangers in society. Men,
on the other hand, felt they were mostly marginalised economically, such as
being unable to get the jobs they deserved, or being seen as breadwinners
by their families at a very young age.

This not only shows that men and women experience reality differently, but
also that men and women see their roles as different in society. For example,
for young men, not having a job marginalises them more, not because
women don't have similar, and often greater, problems in employment,

but also because young men are socialized to have greater economic
expectations and are also seen as breadwinners in their families.

They also felt stereotyped as members of a migrant community where in a
large country like India, they were characterized by what people heard about
them, rather than through any evidence.
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3.3.4 Understanding My Community

Why should | use this session?

In order to take community action, we need to understand community needs and
its members' aspirations and motivations.

Effective community action will benefit different stakeholders and will take into
account existing resources, its geographical location as well as the sustainability
of the change the action will facilitate.

As a youth facilitator, you can use this session to help group members map their
existing and available skills and to leverage this information to plan social and
community action projects. Alternatively, you can use session 3.3.5 Youth-Led
Research to understand the community deeply.

What can | hope to gain out of the session?

At the end of the session, the participants will be able to:
1. Identify individual skills which will help them work with their communities.
2. ldentify different stakeholders within the community.

3. Analyse the availability of community resources to build an individual and/
or youth club action plan.

Time required

Full day

Resources

Flip chart, markers, ball

How do | run the session?

1. Mind Jog

lamgoodat...?

a. Askpeopletostandinacircle.
b. Give one personthe ball.
Share: '"We are playing a game which is called, 'lam good at...".

c. Tellthe young people that the ball will be thrown from one person to any
other personin the circle. When they catch the ball, they will share with the
group, 'lamgood at..."

d. Dorounds of the game to complete the circle.

Highlight the diversity of skills that each participant is bringing into
the group.
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2.Personal Connection

a.

b.

Ask everyone to sit comfortably.

Start a guided meditation session (refer to 3.2.1) with a focus on skills and
knowledge that one has that can help in connecting with the community.

Invite participants to list down their skills and knowledge and share in the
larger group.

3. Information Exchange:

Divide the group into two.

Ask one group to plot on the chart paper, what, according to them, are the
available resources within the community.

Ask the other group to plot what, according to them, are the needs of
community members. After 20 minutes, invite representatives to share
their observations with the larger group.

Share: that the group has mapped the resources and needs according to their

understanding, but information from the community needs to come in. It takes time

and patience. Members will need to go out for the community mapping that will

ultimately help in designing effective community action.

4. Information Application

a.

Share that, now, the young people are going to use the skills identified
in personal connection, and information gathered within the group, to
conduct a community mapping.

Ask the group to share their views on how to organise a community
mapping.

Instruction for community mapping

C.

Ask participants to:
i. Define the purpose of a community mapping.

ii. Create alist of stakeholders who will achieve the above purpose. For
example, elders, shop keepers, young people, girls, etc.

iii. Find out the main needs of each of the stakeholders, for example
elders might have pension needs, while young women may talk about
security and safety.

During the community visit

d.

e.

Identify resources in the community.

Explain that resources’ are buildings, organisations, people, or services
available to the community. For example, roads, houses, health facilities,
schools, religious buildings or leaders, water wells, public baths, markets,
factories, trees, midwives, social workers, teachers, doctors, etc.

Ask participants to prepare an actual map depicting resources, people and
available services.
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Community mapping
g. Create alegendfor each community resource using symbols.

h. Plot habitations of different groups in the community such as the wealthy,
labourers, different religious groups, original settlers, people who have
migrated, etc.

Sample guidelines for Community Mapping

@ Hospital

Place of === Water Park
-I-G* worship == body %ﬂ* ar
A

n * *
- School Burial :*:* Agriculture

ground

ht

Road —=z:oz=o:- Railwaytrack

i. Reassure the participants that things do not have to be drawn exactly -
the mapis only to get a general idea of what the community looks like.

j.  Display the map.
k. Divide theminto small groups to use the map and share with each other
the concerns associated with it.

I.  List one ortwo predominant concern of the community.

m. Ask each group to share the concerns with the larger group.

-())- 5. Real World Connection

a. Askparticipants to think about possible social action in the community
-0)- -(. - based on the needs of the community identified above.

s = b. Onceaplanisidentified, list down milestones, set timelines, and fix

roles and responsibilities correspondingly. In addition, identify possible
challenges and alternatives.
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Notes From the Field

Community mapping experience of the group

After creating a list of questions to ask the community members, the
youth club members went out together to conduct the community
mapping. It helped them to get out of their comfort zone and hold
conversations with different members of the community. For some, it was
also the first time that they were looking at their own community through

a differentlens. Some of the observations individual members shared after
they returned were:

It was nice to talk to new people. They were very positive.' Satpal

‘It was the first time | went through the colony and saw the real situation.”’
Deepak Maurya

'l learnt that we shouldn't waste water and throw garbage outside.' Sadanand

‘People were nice to us and invited us inside their homes. | didn't expect that.’
Birender

'l lost my hesitation in talking to new people.’ Sandeep
' got to know more people and they were very supportive.' Chanderketu

‘They shared their problems in the hope that we would help them.' Deepak

The challenge of community mapping was to break the initial thinking
among the members that they already knew the community. The response
from the community members was positive, but when they returned,

many stereotypes that were functioning at individual level, such as one

community block seeing members of the other community block as dirty,
irresponsible, etc. emerged. The challenge for the youth facilitator was to
break these existing notions within the club. Earlier sessions on marginality
and stereotyping has made an initial dent, but members needed time to
work together and constantly hold dialogue with each other to see how their
behaviour was impacting each other.
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3.3.5 Youth-Led Research

Why should | use this session?

Researchis evidence. It helps young people convince decision-makers of the
urgency or gravity of an issue young people face through quantitative (numbers)
and qualitative (descriptive, analytical) information and knowledge.

Researchis a means of collecting data and information to create knowledge, and
advocate for change based on new information. Youth-led research is when young
people (supported by adults) take decisions on the topic of research, the objectives
of the research, take decision on data collection tools, the way they collect and
analyze data, and the way they present data for social change. The research
becomes richer this way because each step is rooted in the experiences and
perspectives of young people onissues that affect their lives.

Youth-led research also allows young respondents to feel more comfortable with
researchers who themselves are young people.

This session will help you take young people through a simplified research process
covering the above factors. Youth-led research can be conducted at different times
for different purposes such as when understanding community needs initially, or
later on, when the youth club is more consolidated, and members feels that they are
in a better position to reach out to decision-makers.

The tools below can be used in a youth club process to reach out to decision-makers
with a rationale for why change is needed.

You have to have some level of knowledge of research in addition to the simplified
inputs below, to support youth-led research. You may also get a youth-friendly
researcher to volunteer for the youth club to implement this session.

Identify Create research Develop practical

research needs objectives research tools

Advocate for and Analyse data
create change and write report +— Collect data

As a youth facilitator, you will work with young people to develop their skills in the
research process below.
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What can | hope to gain out of the session?

At the end of the session, participants will be able to:

1.
2.

Develop their analytical and critical thinking and advocacy skills.

Implement personal and social change through evidence-based action.

How do | run the session?

Watch a movie or tell a story where young people or community groups
collect information and use research and information to advocate for
change®°. You can use any film or story of your choice. It will be particularly
strongifthe youth club members canrelate to the story andits context.

Y 1. Mind Jog
- - a.
/ \
=
b.

Discuss the material. Ask questions such as the ones below, or similar
questions relevant to your particular mind jog material.

i.  Whydid the community decide to conduct research?
ii. Howdidtheydoit? What kind of tools did they use?
iii. What were the challenges?

iv. What did they achieve?

v. Howdidthe researchers change as individuals because of
the research?

vi. How did the community change because of the research?

vii. Any other relevant questions.

2. Personal Connection

Engage with young people on their own experience of information
gathering and research.

Have they done something like this before? If so, then where? How? What
did they achieve?

If not, what do they feel about undertaking research to affect community
change? What are the issues that affect them personally that they would
like to research?

3. Information Exchange

Work with young people to enhance their skills inidentifying research
objectives, preparing research tools, conducting and analysing research
based on Tool A, B, and C below, and then advocating for change based
on evidence.

30 We used the movie Our Lanes, Our Lives, available at the Jagori Foundation, India, with their
permission and available on YouTube, on an action research on access to essential services in their
community.
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Identify research needs (with example): Weighted ranking tool*!

Urgency | Numbers | Impact Total Ranking
benefited

Water

Playground

(S B O R N C BN O |

5
5
4
2
5

[CNANE N G N C ) |
A N N OO b
W A N N W

1. Giveyoungpeople A 4 sheets with the matrix indicated in blue
only (the first row).

2. Now, work with young people to identify the five or six most urgent
issues in their community. The example portions indicated in
green (first column).

3. Next, work with them to score the issue on a scale of 5 (highest
priority) to 1 (lowest priority) for the six criteria set in the matrix:
Need, urgency, numbers benefited, impact, ease. For example,

a playground may be seen as a great need by young people, but
they may not consider it urgent. Or, diseases may be seen as
urgent, but notimpacting as many as those impacted by the lack
of water, and so on (example portion indicated in pale green -
2nd to 6th columns).

4. Then, add up the totals in the next column, and the ranking from
highest to lowest according to the score on the last column
(indicated in purple).

5. Young people may now decide if they would really like to take on
the topic that has scored highest in terms of the five criteria. So,
they have narrowed down on their research topic.

B. Create research objectives

Explain that research objectives would indicate what you want to achieve

by conducting the research, and why. In the example above, where
sanitation has been identified, some objectives might be: 1. Understanding
numbers of people affected by the lack of quality sanitation (quantitative, or
relating to numbers) (what) in order to provide relevant sanitation facilities
(why), 2. Understanding the impact of the lack of sanitation on young
people's lives, their education, health, and work (what) in order to provide

a better quality of life for young people (why) (qualitative, or relating to
non-numerical data based on spoken information, perceptions etc.).
Develop similar research objectives with young people.

31 This weighted ranking toolis a version created by Dhruva, the consultancy wing of
the Concerned for Working Children, Bangalore, India. CYP Asia thanks Dhruva for
permission to reproduce the tool.
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C. Develop practical research tools

This pilot worked with three tools: A questionnaire, a transect walk, and
community mapping. You may provide young people with a menu of options
for research tools you are familiar with, including these, to choose from.

1. Questionnaire

Explain to young people that a questionnaire (see sample questionnaire

in Annex IV) is a list of questions which can be filled in by a researcher
speaking to respondents, or respondents filling it up themselves. You may
also look at sample guestionnaires before working with young people on
this section. In youth-led research, young people will develop the questions
with the support and guidance of a facilitator. Some considerations for
questionnaire preparation are:

*  Prior to administering a questionnaire, the interviewer has to
explain the purpose of the research to the respondent, and
anintroduction to the person who'is collecting data so that
respondents are comfortable answering questions.

*  Questions have to be clear, unambiguous, and should be
worded in such a way that it doesn't cause confusion or
misunderstandings.

*  Questions should have an order —usually from the general to the
more specific, and the less sensitive to the more sensitive, etc.

*  The questions should not offend anyone.

*  Pilot questionnaire to ensure the questions are clear, and to gauge
how long it takes to fill the entire questionnaire.

* Close ended questions imply an answer such as 'yes,
'no"'sometimes’ etc. and open ended questions require more
detailed responses. For example: 'Do you go to school?'is a close-
ended question as the answer is 'yes"no’, or perhaps ‘sometimes'
etc. These answers can be easily quantified. Example: 20 per cent
of respondents said they rarely attend school etc. But, 'How do
you feel about school?'is a qualitative question where the answer
isnot asimple 'yes', 'no’ etc. but a qualitative communication
about feelings about school: 'l do not like going to school because
the children bully me about my hair and | feel miserable the whole
day. | can't concentrate on my studies, etc. These need to be
analysed qualitatively.

2. Transect walk

Atransect walk is an observation and interaction form of research where
researchers and community members walk through their community,
with researchers observing and talking about critical factors in relation to
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the research focus. Researchers have to listen, observe and ask questions
throughout the walk to get as much information as possible. In youth-led
research, the researchers themselves are often knowledge bearers in their
community. Make sure that different groups of community members such
as men, women, persons with disability etc. walk with the young people

in the transect walk so that each provides information about their own
experiences. Write down observations and inputs from the community
carefully

3. Community mapping

Community mapping is a visual form of research where researchers
demonstrate the issue in relation to a map of the community. For example,
if the research issue is sanitation, the map willindicate the area with
sanitation facilities, type of sanitation facility available, weaknesses in
sanitation facility, etc. which helps researchers understand the settingin
relation to the subject at hand. The transect walk can also help prepare this
community map.

The Research Steps

a) CollectData
1. CollectData

Now that the research tools are decided on, and developed, itis time
to collect data. Make sure you obtain the consent of the respondents
with a signed consent form agreeing that they are willing to participate
inthe research. Researchers have to tell their respondents that they
have the right to answer questions they want to, or decide to stop
providing answers altogether, both rights of respondents in research.
Young people need to be aware of all these ethical standards in
collecting data in the community. Ensure also that the quality of the
datais high, respondents’ words are not misinterpreted, and exact
words, in cases where necessary, are recorded. Also ensure that there
is no bias towards individuals or issues, and that data is presented as
objectively as possible.

2. Analyse data and prepare for presentation of data

The datais now collected. How do we then organise and analyse
data? As we want to keep this research process simple, we will look

at the basic principles in analysing quantitative and qualitative data.
Qualitative analysis will require different kinds of qualitative data to be
grouped together and summarised for the report. For example, if you
take perceptions about lack of sanitation facilities, you could divide
respondent inputs into how it affects their personal life, how it affects
their interactions with community, how if affects their health, etc. So
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these groupings have to be identified, relevant quotes included
in groups, and then summarised for the report.

Quantitative analysis is analysing the numbers. i.e., how many people
said they did not have access to proper sanitation facilities? What
percentage of respondents were they? Which percent said there was
an acute lack of sanitation facilities, and which % said the problem was
not that big? Were the answers different for men and women? Etc.
This can often be done through an excel spread sheet with someone
good at exceland numbers.

Next, present the datain a way thatis most conducive to reaching
decision-makers. A formal report may not be necessary for most
cases of community-led research.

Notes From the Field —;D

In the first research that young people conducted on sanitationissues

in their commmunity, they made sure they spoke to men, women and youth
living with disability during the transect walk. This made the young boys

in the club understand the perspectives of other groups on the lack of
sanitation and how it affected their lives. They understood how much they
can learn from different youth groups such as women and persons with
disability. For example, young women told the boys how, because of the lack
of sanitation facilities, they faced threats to their safety and security when
they went searching for private spaces in place of toilets. This was a new
revelation for the boys, who experienced the lack of sanitation in different
ways. Also, an entire family living with disability, represented by the young
mother, explained how tough it was for them to carry water for sanitation
purposes because of the disabilities in their family. If the young researchers
had spoken only to men during the research, none of this would have been
brought out, and the perspectives on sanitation would have been different.

4. Information Application

Advocate for change

Now, you are ready to advocate for change with the data that you have analysed and
putinto a simple report. So what, then, is advocacy? This is the ability to influence
decision-makers with evidence about the need for change in your community. The
advocacy message has to be simple but effective, and data has to be presented
clearly, and without ambiguity.
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Notes From the Field

For example, in the case of one of two studies the young people

conducted on sanitation, the young people were able to convince

the municipality of the seriousness of the issue of sanitation through
photographs and narrative, and also devise ways of responding to the issue.

\ ) /
_@- 5. Real World Connection
= . Create Change
N\, ! / N\ 7/
'AQ' -@. Advocacy has to be complemented by ajoint strategy of action by young people

and stakeholders to make actual changes in the community. Pick one practical
recommendation and work with relevant authorities to make this real.

Stories From the Field

Root causes and analysis

Chanderketu, a youth club member, shares the members' experience

with research: '"We have learnt to look at the root causes behind the issues
through research. We have learnt to understand the extent of the issue as
well as the real reasons behind it. We have also learnt how to work together
with the community and other stakeholders to find solutions to our
problems.’

The youth-led research exercises heightened young people's analytical
and reflective skills and took the youth club on yet another new direction,
and to newer horizons of change. The two research projects young people
undertook showed them the power of evidence and the vast possibilities of
evidence-based action in changing their lives.

'We all had common issues’

The youth-led research involved working with young people to look at
the pertinentissues in their communities in order to develop a deeper
understanding about issues and possible solutions.

During the pilot, the youth club conducted two main research projects:
1. Research survey on sanitationissuesin Colony No. 5.

2. Research survey onimpact of rehabilitation to Dhanas.

Sandeep, a youth club member, shares, 'One of the reasons we felt the need
to conduct more research on the issues affecting our community was because
earlier we thought we were the only ones who felt that we faced problems.
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Forexample, | lost my job after we were relocated to Dhanas. We knew other
people who were in the same boat. However, when we got people to fill out the
survey, we realised exactly how widespread the problem was. Eighty percent of
the people surveyed agreed that unemployment was the biggest problem
arising out of the relocation. We were able to identify the impact of these
problems on the community through research. Earlier,

it was all abstract.’

During this process, the youth club also engaged with a number of
stakeholders including community leaders and government officials. They
used the data collected through the research to advocate with the local
authorities for effective resolutions. For example, the youth club shared
the data on the impact of relocation with the Municipal Corporation of
Chandigarh. The municipal corporation worked to address these issues by
engaging the young people in free skill development courses to increase
their employability.

How research changed the members

Sandeep, further, adds 'Engaging in research has had a number of benefits not
Just for the community but also for the youth club, and for me personally. We
have gained some recognition in our community now. They understand that we
are trying to use our time and energy to do something positive and bring about
change. The community members also feel that their voices are being heard
and the youth club can help their voices reach the right people. Personally,

I have become very comfortable in talking to people and asking the right
questions for our work. It is very encouraging and empowering.’

As Sonu, one of the youngest members of the youth club shares, ' feel we
can change something now."
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3.4 Setting the Agenda

Establishing a youth club requires setting up processes, structures
and an agenda so that young people can function effectively and
cohesively as a collective. The following sessions look at articulating
a vision and objectives for the club, and of setting up processes and
structures that help support young people reach those objectives,
and work towards the vision. It also looks at initial steps in discussing
the values that inform the youth club system and working in the
community through these structures.

3.4.1 Formulating a Vision for the Club

Why should | use this session?

Avisionis a description of what the club aspires to be, and achieve, usually in the
long-term. Itis the very final aim of the club. Creating a common vision requires
understanding the needs of the community, group members' capabilities, and most
of all, considering their individual passions.

This session will help young people set this vision. Acommon vision will provide
direction to the group members and help them organise activities around it.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Articulate individual capabilities and passions.
2. Articulate community needs.
3. Identify the vision and objectives of the group.
4

Develop an action plan for a defined period of time (at least one month).

Time required
2 hours
Resources

A4 size paper, flip chart, markers.
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How do | run the session?

1. Mind Jog

Pointing North

a.

b.

Blindfold the participants and ask them to follow your instructions.
Move from your spot.

Give theminstructions such as, 'take two steps to the right, thenmove ina
half circle on the same spot....

The youth facilitator's task is to get participants disoriented.

Keep giving instructions repeatedly until you think the participants are
adequately disoriented.

Now that they are disoriented, tell them to point their index finger towards
the North.

Then, remove blindfold and tell them to see whether they are actually
pointing to the North or not.

Invite the participants to reflect and share:
i.  Whathappened during the activity?

ii.  Whathelped you to doit successfully? What were the challenges?

Share: that a common visioniis critical to establish a cohesive and effective

collective of young people. Emphasise that while young people may often

get distracted with immediate tasks, that a constant eye that these tasks are

leading to the larger purpose is necessary. This is the reason why formulating a

vision, and constantly focusing on the vision is essential.

2. Personal Connection

Share the graphic and begin on identifying the elements init: the group's
capabilities, the group's passions, and the group's needs.

The Group's capabilities

a.

Invite participants to individually identify and write down on a piece
of paper their top three skills and capabilities and one interesting
learning experience.

After five minutes, ask them to move around in the room
and try to find a person with whom they share at least two

Then, allow the young people to discuss these common needs
skills with those they have identified.

Then, tell each duo to share their experiences.

A

After 15 minutes, invite everyone to come back
in a circle. Create alist of common skills and Group's

capabilities on a flip chart. capabilities

Get young people to share what they learnt from
each other's experiences. The group will be able to

Community's
common skills and capabilities. unfulfilled

Group's
passion
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assess existing common skills and capabilities as well as an individual range
of experiences in the youth club.

The Group's passion

a. Discusswithinthe group what they are passionate about and try to create
a cluster of passions.

b. Buildan agreement on what can be a common passion among members.

3. Information Exchange

Community needs

a. Revisitthe community needs identified in session 3.3.4 with the members.

b. Askthemto plot the needs against Maslow's hierarchy of needs (2.1).

Self-actualisation needs

These include freedom to express thoughts freely, awareness
of the world around me, inspiration, time and oppor tunity

for creativity, development of abilities and being able to
differentiate between right and wrong.

Self-esteem needs

These include appreciation for what young people do, respect
for and from others, ability to be able to express my feelings/
thoughts in front of others, having a say inimportant matters
of my life, awareness of my rights.

Love and belongingness needs

These include friends, love from parents, having someone

to share their feelings with, being part of a village/community,
opportunity to work for their society.

Safety and security needs
These include ownership of property, job/ livelihood, safety,
being able to trust people.

Physiological/ basic needs
These include food, water, clothes, house, sleep, fulfilment
of sexual needs.

Share: Itis necessary to focus on fulfilling needs in order to be happy. Also, the
community needs to be takeninto account if one has to define the purpose of
the club.

Invite members to prioritise the top three community needs by getting individuals
to vote for their top three needs.
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4. Information Application

a. Bringallthree components (needs, passion and capabilities) together to
brainstorm on what should be the common purpose of the youth club by
synergising the three components.

5. Real World Connection

a. Askthe participants to go outin the community and talk to three
members of the community about the identified purpose of the youth club
and get their feedback.

Notes From the Field 1‘7

In the pilot, what emerged at the initial stage to be the vision of the
youth club of Colony No. 5 was:

“To form a club of young people for their own growth and development, those
who are not organised as slum people. To show young people a new ways of life,
to channelise activities on their own.'

During the first workshop, the members envisioned the club as a space to
come together to work for the community. The focus was on social work.

With people comingin and out at regular intervals, this envisioning exercise
had to be repeated with young people as it was critical for the youth club

to reflect on the needs of the entire group. It was realised that building a
cohesive group was the requirement at the initial stage, so the focus turned
to team building. This process also allowed building ownership among the
members towards the youth club.

During the course of the pilot, the young people understood the
importance of 'finding' themselves, among many other ways of broadening
the functions of the youth club.

The youth club's revised vision at the end of one year is shaped by this
understanding; "Young people working with other young people, to work on
themselves and to work with society.’

At the end of one year, Sandeep, the president of the youth club had this

to share about the youth club; ‘The youth club for me has become a group of
young people who come together to work for society and in return learn from it.
This club is a self-motivated, self-driven group. It has its own challenges but the
key learnings from it have entirely transformed the way | think about problems
and their solutions.’
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3.4.2 Establishing the Objectives of the Club

Why should | use this session?

Objectives are specific targets that will help young people reach the broader vision
that was identified in the previous session. Now, they will set both short and long
term objectives. The success of your group's actions will depend on how clear and
realisticits objectives are.

In this session, you can help participants understand the importance of objective-
setting and making effective plans and strategies to achieve these objectives.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Differentiate between short-term objectives and long-term objectives.

2. Listthefactors that one needs to consider while setting objectives.

Time required

1 hour 40 minutes

Resources

Flip chart, chalk, three small stones of the same size, cardboard square piece
ofthreeinchesin size.

Before starting the session, make ten circles on the ground, about each eight
inches in diameter and about six inches apart from each other as shown in the
diagram below.

Also mark out an area called 'player’ as indicated in the diagram about six inches
from the square marked '1' where the player will stand in relation to different
distances from each of the circles.

The score a player receives for each successful target is the number written on
the respective circle. The further the target reached, the higher the score.

00000000002
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In addition, draw the scoring format given below on a flip chart.

Distance of each throw
No. of
Player's name Distance stones Target

How do | run the session?

1. Mind Jog

a. Informthe participants that they will be given the tasks indicated below
which they have to perform successfully.

b. Askthem to do the following tasks:
i. Task 1:Formacircle around me;
ii. Task 2: Shake hands with the person on your right;
iii. Task 3:Have fun;
iv. Task 4:Form groups of three.

c. Discusswhether it was easy to perform each of the tasks, and whether
some tasks were easier than others.

Thisis to establish that there is a range of objectives that we set for ourselvesin our
lives, some easier than others to achieve.

2. Personal Connection
a. Askthe participants to think and write on a piece of paper, an objective
that they had setin their lives and had achieved.

b. Inform them they should keep this to themselves and will come back to it
laterin the session. Ask them to assemble in the designated place where
the game has been set up.

3. Information Exchange

a. Now, participants will go back to the circles on the ground.
b. Inform the participants that a game will be now played over two rounds.

c. Givethe participants a square cardboard piece and three stones that can
be tossed.

d. Askthe participants to choose a circle on the ground marked one to ten,
place the cardboard piece there and throw the rock within the marked
square from the point marked ‘player”.

e. Eachtime aplayer achieves her/his target, the player will obtain the score
indicatedin the circle.
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Game Play: Round 1

i. Inthefirstround, the participants choose any target score and attempt to
achieve the targetin three throws. With each successful throw, the player
will obtain the score indicated in that circle.

ii. Eachplayer chooses their mark and tosses the stone in turns.

iii. Refertothe scoring format and note down the target and the points
achieved.

iv. After everyone has played, ask a couple of the participants (who have
scored a few points and those who have not) the following:

*  Howare you feeling? Why?

*  Whydidyou select your target? What were the factors behind
choosing a target?

+ Didthe presence of othersin the group influence the target? How?

*  What were your thoughts and feelings when you scored a point/did
not score?

Game Play: Round 2

1. Share with the participants that this round will be played differently.

2. Askeach participant to choose an overall target score between 1-20 that
they would like to reach.

Eg: 15. Then, tellthem to pick only three individual targets (based on the
score indicated in each circle) with which they will attempt to reach the
overalltarget.Eg: 3,5,7 (= 15).

3. Make sure that the players choose their overall target first, and then see if
the sum of the scores obtained by each throw adds up to the overall target.

4. Refertothe scoring format and note the scores accordingly.

5. Notethetargets that players choose for each throw and circle successful
throws. Note down original target and achieved target even if participants
underachieve.

6. Aftereveryone has had their chances, ask the following questions:
*  Howare you feelingand why?
*  Howwas this round different from the earlier one?

*  Howdid your decision-making differ in the second round? If yes, what
were these?

*  Howdid you choose your overall and individual targets? What were the
determining factors? To what extent did the experience of the first
round influence you in the second round?

Ask the participants to sitin a circle. You caninitiate a discussion on the
importance of setting clear and realistic objectives. The following questions
will help you:

1. Which of the rounds did you enjoy more?

2. Didthe presence of others affect you? How?
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3. What were the factors that helped/didn't help when setting targets?

4. Whatis theimportance of setting objectives?

Share: that for every task we set out to achieve, we should set objectives and
lay down strategies. Objectives can be of different types; short term (as in the
first round) and long- term (as in the second round). Setting objectives does
not mean that they will be achieved in the way they were originally planned.
There are external factors that influence the achievement of any objective,
such as the environment, other people, personal distractions, poor strategies
and plans, lack of resources, and so on.

N 4. Information Application
AN a. Askthe participants to reflect on the individual objective they had
= Wv} identified earlier, do they see any connection with how they had achieved

their objective.

b. Initiate a discussion to come up with two to three realistic and time-bound
objectives (one long- term and two short-term objectives) based on the
purpose established in the previous section.

At the end of this discussion, the members should be able to identify how to
make realistic and time bound short term and long term objectives to workin
the youth club.

-()- 5. Real World Connection

a. Gobacktothe community members with the identified long-term and
-0)- -(. - short-term objectives in order to assess whether they have made sound
= s objectives.
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3.4.3 Establishing a Structure and Processes

Why should | use this session?

How effectively you work towards achieving objectives and reaching the vision
identified in the previous sessions depend on the youth club structures and
processes that help you achieve these ends. A structure refers to the basic
organisational lines of authority, communication and roles and responsibilities.
Structures can exhibit principles such as democracy, shared leadership, etc., or
not. Processes refer to the way decisions are made, how evaluation and learning
happens, how conflicts are handled in the club, and so on.

As a youth facilitator, you need to embed some structures and processes in the club
such as a leadership model, a reporting structure, a schedule indicating frequency
and duration of meetings, guidelines for documentation and monitoring and
evaluation, and so on. These need to reflect the values and purpose of the group.
This session will help the group to establish the initial structure and processes for
their club.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Develop astructure for the club.

2. Articulate and establish three main processes within the group.

Time required

2 hours

Resources

Flip chart, markers, chart papers, two copies of grid one and two.

How do | run the session?

1. Mind Jog

a. Divide the participantsinto four groups (A, B, C and D). Ask them to name
their groups and share the names with the larger group.

b. Give Grid 1 to group A and C and Grid 2 to B and D below with instructions
that they will have a minute to memorise the symbols for the numbers for
the task ahead.
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Grid 1 Grid 2
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c. After one minute, take back the grids and ask the groups to choose five
different representatives for five rounds of the upcoming task.

d. Oncetherepresentatives have been chosen, give them numbers such
as 4856,098328, 7397412, etc. to code them according to the symbols
memorised.

e. Share that each correct coding by the group will be given a point.

f.  Afterfive rounds, share who the winner is and acknowledge and celebrate
everyone's attempts. After completion of the task, ask them to come
together and sitin one circle.

Discuss using following questions as a guide:
1. Howare you feeling?

2. What helped?

Show the two grids.

3. What do you now think helped? Capture three to four responses.

Possible responses: Grid 1 was easy to understand, we all took responsibility in
memorising different symbols, repetition of numbers helped. It was difficult as each
one of us were memorising the grid individually.

Share that there are some critical things that emerge from this activity. Grid 1 was
easy because it had a structure that we are familiar with. There is a pattern that we
can establish and connect with. In Grid 2, there is no pattern that we can identify
with. Also, the group members were able to establish a process of consulting with
each other and memorising different symbols.

Similarly, in our youth club, a clear structure and process would make it easier for us
to achieve our objectives.
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Some Tips on Structure and Process

Provide young people tips from this section
before they begin a dialogue on structure
and process.

President

Vice President
Some of the things to keepin

mind while setting up the

Other members

structure and processes in of the club

place are:
1. How are club functions managed?
2. Howisinformation processed? and

3. How flexible and responsive is the club?

Structure Options??

1. Hierarchical structure

* Relatively few at the top to lead.
*  Onlyafewmembers under each leader.

* Leaders appointed on the basis of merit and expected to be in
control of all the activities within the club.

e Style of operationis 'directive’.

e Structure tends toresemble a .
: President
pyramid.
Club Activities Club Activities
o Teamstriucure External In-charge Internal In-charge
e Thereisanattempt tolink Committee 1 Committee 3
Members Members

formal and informal group

relations that influences a o

member. The emphasis is Members

oninterpersonal relations
as a determinant of conduct and performance.

e Leaders are more facilitators and group leaders rather than final
decision-makers.

* Theleaders'mainjob is objective-setting and evaluating
performance.

e Style of operationis 'participatory".

*  Focusis ontask, accomplishment of shared objectives.

32 Kellener.D., McLaren.K., and Bission.R. Grabbing the Tiger: NGOs learning by organisation change.
Canadian Council for International Co- operation, 1996.
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Process options

Processes are defined by the purpose and the structure of the club. They
take care of the 'how to' and help in effective use of time and resources.
There can be processes around many aspect of running a youth club such
as conducting a meeting, documentation, evaluation of activities and
people, creating a learning environment, decision-making, feedback and
handling conflicts.

In order to establish the processes, you would need to take into account
who will be involved, and the method and frequency of the process.
Example: setting up a feedback process within the club. You will first take
into account the structure and vision of the organisation. Let's assume
that the structure is ‘team structure’ as indicated above, and the vision is
‘empower young people in life skills'. So, to create a responsive feedback
process, you may have a monthly sub-committee feedback process with
Committee members and a quarterly feedback process where allmembers
get together and provide relevant feedback to the President. The three
critical initial processes are usually 1) the decision-making process, 2)
learning and evaluation process, 3) conflict-handling process.

2.Personal Connection

Thereis no Personal Connectionin this exercise.

3. Information Exchange

a. Divide the participantsinto two groups, A Structure group and B Process

group. Give them one chart paper each with markers.

b. Askgroup Atodiscuss the advantages and disadvantages of different
structures and identify what structures they would like to establishin the
youth club. (Discuss structure options in the adjacent box before this
activity).

c. Askgroup Btodiscuss the advantages and disadvantages of different
processes keeping in mind the purpose and values identified in the
earlier sessions and decide what processes they would like to establish
inthe youth club. (Discuss process options in the adjacent box before
this activity).

d. Afterhalfanhour, invite them to the larger circle and ask the
representatives to share their presentation to the other group.

e. Aftereach presentation, invite questions from the other group.
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N 4. Information Application

AUN Once the presentations are complete:

a. Askthe group A to specifically focus and establish who the coordinator
will be, different roles within the shared leadership group and what
committees will be required for the club.

b. Askthe group B to determine:
i.  What will the decision making process in the club be?
i.  What willthe performance evaluation and learning process be?

iii. What will the conflict handling process in the club be?

N 5. Real World Connection

a. Create atimeline of when the identified structures and processes will be
established within the youth club.
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3.4.4 Is Violence Justified? Inroads into Identifying Values

Why should | use this session?

This sessionis aninitiation to the discussion of values to be further consolidated in
the next session.

Why is a consideration of values important? Decision-making in a group can make
or breakit. When we decide anything in a group, different people's ideas have to be
synergized to get to a consensus. Sometimes, where individual belief systems differ,
decisions can clash and, as a result, building a consensus becomes impossible.

For example, if democracy comes out as the highest ranked value in the Youth Club,
then a decision about what community project to undertake may be taken very
differently than if efficiency was the most important value for the club.

For this to be understood, the session will be conducted in two parts. In the first, we
will focus on facilitating young people to realise how stances and decision making
are based on individual/group value/beliefs. For this purpose, we will conduct a
session on value ranking using the example of violence. In session 3.4.5, we will try to
arrive at three to five top-most value priorities for the youth club.

Note to the Facilitator:

Prior to beginning on this session with young people, it would be useful
for you, the youth facilitator, to identify your own position with respect
to the violence and conflicts that surround you. Reflect how you define
and understand conflict. How have you responded to conflict in your
personal or public spheres? Are there times that you feel that violence
is the only means of resolving a conflict in a 'personal’ or political
space? Are there other means of understanding reality where violence
need not be a form of conflict resolution after all?

It might also be useful for your preparation to study at least two role-
models who are proponents of non-violence and examine how they
dealt with conflict. For example you can read about Martin Luther King,
Mahatma Gandhiand Nelson Mandela.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Definetheimportance of values.

2. Examine the process of prioritising values that underlie different stances.

Time required

2 hours
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Resources

Flip chart, markers.

How do | run the session?

1. Mind Jog

Read out the statement 'violence is justified for the right cause'.

a. Instructthe participants to take up a stand on the statement by choosing
whether they agree, disagree or are uncertain about the statement.

b. Share that, for the purpose of the exercise, self-defence cannot be used as
areason for supporting violence.

c. Sharewith the group that as young people, they are best placed to
decide what they feel and that they need not be worried about being
right or wrong.

Ask those who 1. agree, 2. disagree or are 3. uncertain to form three
groups. Guide the three groups to take up separate positionsin the
room, and prepare a presentation each with reasons and examples to
support their chosen stance. Allow 15 minutes for the preparation of
the presentation.

d. Attheendofthe allotted time, ask the groups to take turns to present
their case to the other groups.

e. Once one presentationis completed, open the discussion for questions
and clarifications.

f. You should use this opportunity to note down crucial responses on chart
paper or elsewhere.

g. Afterthe groups have shared their responses, ask the 'uncertain’ group to
joinany of the other two groups. Also share with participants that they can
change groups at this point if their stance (agree, disagree) has changed as
aresult of the presentations and discussion. Try to have every 'uncertain’
member reach a conclusion.

2. Personal Connection

a. Givethetwo groups chart paper and markers.

b. Askthem to discuss within their groups and identify the values behind the
stance they had taken.

c. Share with them the values can be defined as broad preferences
concerning appropriate actions. It reflects a person's sense of right or
wrong or what ought to be, such as every human being deserves dignity,
justice for all, and so on.
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3. Information Exchange

Thereis no Information Exchange in this exercise.

4. Information Application

a. After 15 minutes, invite them into one large circle and ask them to share
their values separately as the group that agreed with the statement, and
the group that did not agree with the statement.

b. Askeach group to prioritise the top six values and write it on the flip chart.

c. Discuss the similarities and differences in the values stated by the two
groups.

d. Share that the same values may be reflected in both groups, but the
difference lies in the prioritisation (see example of this in 'Notes from the
Field' below).

Share: Itis best to discuss individual belief/value systems in the group at the
formation stage itself and try to arrive at a common belief system. Which
values we prioritise together in the group can become the basis for building
consensual decisions and thus ownership.

5. Real World Connection

a. Inorderto see how prioritising of the values impact individual decisions,
ask the participants to think of a group scenario where a memberis
creating too much conflict within the group. You have to deal with him as a
group. How will the group decide what to do?

b. Articulate the values that were behind your group decision.

Notes From the Field —;D

Excerpts from the discussion amongst youth club members:

The group speaking in favour of the statement (i.e., that violence is justified)
was represented by Sandeep and the group against the statement was
represented by Anil.

‘We've seen this in history that violence is needed for freedom. There is a limit
until people start speaking up. The army is another example. It is necessary to
be violent for your country as well.’

‘During British times, bonded labour had a violent uprising which led the British
to ban the practice of zamindari (land ownership)' Sandeep

If you win through violence, it will be pointless. It won't last for long. If you win
through non- violence, it will be permanent and without discrimination.” Anil

The representatives went back to their groups to discuss counter-arguments.
After group discussions, the teams presented their points individually.
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‘Non-violence can't last for long. Look at Anna Hazare** and his movement.’
Hamid (violence)

‘Non-violence takes time. You can't become violent on your own people.’
Pawan (non-violence)

‘The bilF* was not passed through non-violence. Nothing is happening now. We
needed a Bhagat Singh®® to win our freedom as well."Hamid (violence)

"You are talking about Independence. The biggest factor was Mahatma Gandhi
and he won through non-violence.’Pawan (non-violence)

Each group went back to discuss and articulate the values that were behind
their stance. Values that emerged in order of priority:

From those justifying violence: freedom, rights, equality, safety and
security, self-respect, peace, unity and solidarity.

From those justifying non-violence: morality, love, equality, peace and
humanity. The values, therefore, were quite common to both groups.

This session was held in the first set of workshops. The conversation around
values got extended to what kind of values they would like to hold in the
youth club, and the reasons behind this.

The values that young people finally identified for the Club were self-
development, openness, collective decision-making, learning environment,
responsibility, ethics, trust, knowing each other, equality, attachment,
respect, accepting all, diversity, willingness to learn, and entertainment.

Young people also realised that most of the values they had noted down
were not necessarily lived values, that they were stillideals that they aspired
to. This exercise however, made them think more about those values.

As aresult, when they conducted a Tatva analysis (see section 3.5) six
months later, the group members were confident that the values they had
stated were now for the most part lived values, which was a shift and an
indication that the space was evolving into cohesiveness with its established
processes and structures.

33 AnnaHazareis afollower of Mahatma Gandhiwho called on young people to join the non-violent
agitation in the campaign India against Corruptionin 2011, in New Delhi, India to get the Citizen's
Ombudsman Bill passed by the legislature.

34 Citizen's Ombudsman Bill, prepared by civil society activists India and introduced in the legislature
for clearance.

35 Anlndian socialist who was a revolutionary in India's struggle for freedom.
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3.4.5 What are the Values of My Club?

Why should | use this session?

This session will help young people further consolidate the values of the club and will
build on the value clarification in the previous session. The focus of this session are
the 5th Space Principles introduced to you in Section 1.2.

You can also visit the 5th Space website for further information that will help you
prepare for the session.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Articulate the values they want to live in the youth club.

2. Assessthe position of their youth club in relation to 5th Space principles.

Time required

2 hours
Resources
Value dilemma scenarios, flip chart, markers, values identified in the previous

session 3.4.4.

How do | run the session?

N / 1. Mind Jog
P N a. Askthe participants to reflect back on the polarisation exercise conducted
= earlier (refer to session 3.4.4) and what was shared in the session.

b. Remind the participants of the prioritisation process in determining values
behind a stance.

NP 2.Personal Connection

N @ a. Bringback the individual values identified by the participants and share
- with the larger group.

) 3. Information Exchange

a. Sharethat a series of value dilemmas will be read out to them?¢. They have
to think individually and decide whether they agree or disagree with each

statement.

36 Youcancome up with many more value dilemmas that you think reflect the 5th Space principles.
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Some example dilemmas you can use for this session

1.

Parents have a right to choose a spouse for their children. (Experience
vs Trust)

There is a meeting with government officials where you need to present a
proposal to obtain funds for an activity planned by the youth club. You have
a choice to send either a person who is adept in making presentations, or

a person who has spent days in making the proposal. Who will you send for
the meeting? (Excellence vs. Ownership)

Community elders have approached you as you are the President of the
youth club with a proposal for a community intervention which will create

a strong buy-inin the community for the youth club. They need to know
immediately your decision on whether you will take up their proposal or
not. You are not sure of your club members' response. What would you do?
Take the decision yourself or build the consensus among the group for the
proposal? (Quick response vs. Ownership)

Repeat the following for each dilemma:

1.

Once each dilemma has been shared, give the group time to think.
After a couple of minutes, ask the group to divide themselves into
two sub-groups, and stand on your right and left side.

Instruct them to discuss their resolution to the dilemma within the
group quickly.
Invite one representative from each group to share their reasons.

Write down the values that are behind their decision on the flip chart.

4. Information Application

a.

Introduce the concept of the 5th Space and its principles and refer to the
values put up on the flip chart.

Keeping the purpose of the youth club in mind, what values would the
young people like the Space to reflect?

5. Real World Connection

a.

Articulate expected behaviours under each value that has been identified
to belivedin the youth club by the members.
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3.4.6 Planning an Intervention in the Community

Why should | use this session?

Youth clubs are spaces for ‘Refl-action’ (see Section 1.4) where young people learn
by working on self and impacting communities. Refl-action refers to a combination
of reflection and action.

Small actions within the community can help build a deeper understanding about
oneself as well the community that young people live in.

In the previous sessions, the members identified the purpose of the youth club and
set up objectives for themselves. They also set up structures and processes that
they felt would support reaching those objectives, and identified the values that will
underpin their work. In this session, using the refl-active framework, members take
afurther step ahead to plan activities for a community interventionin relation to the
vision and objectives, and with structure, processes and values in mind.

What can | hope to gain out of the session?

By the end of the session, the participants will be able to:

1. Plananddeliver small projects within the community in line with the vision
and objectives.

2. Analyse and design an intervention that caters to the need of the
community.

Time required

2 hours

Resources

Flip chart, markers.

How do | run the session?

1. Mind Jog

a. Narrate the story
Alady wentto alecture by a famous religious leader and sat in a chair next
to an old man. After a few minutes she saw the old man had bent down, his
face was between his knees and he would just not sit up straight.

After waiting for five minutes, she noticed he was breathing heavily. She
started wonderingif he is having a heart attack and asked him if he was

ok. The man did not respond to her, and remained bent over and started
breathing even more heavily. The lady thought 'the top-most service to
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Godis to save the lives of people he created' and with that intention she
caught him by his shoulders, laid him down on the floor and started to
pump his chest with her palms.

Simultaneously, she called for help.

After a minute she realised that the man was looking at her with shock and
anger, yelling at her. She realised that she had made a blunder. Apologising
she asked, 'Why were you bent down and breathing heavily for solong?”

He replied 'l dropped my spectacles and was trying to find them.'

b. Askthe participants, ‘What does this story tell them?’

c. Listentoafewresponses.

Share: that at times we try to help people without understanding what the problem
is and end up doing harm. Therefore, before we jump into action in the community,
let us try to build our understanding of their issues so that we are able to plan an
effective action and not act like the lady in the story

2. Personal Connection
a. Reiterate the community issues brought back through the exercises
indicatedin 3.3.4and 3.3.5.
b. Revisit the vision, objectives and values finalised in the previous sessions.

c. Inrelationtothese, invite individuals to share what kind of interventions
they would like to bring about in the community.

The purpose is to hold a dialogue and initiate consensus-building on the
intervention that the club members can work on together.

3. Information Exchange

a. Introduce refl-active questions in the context of community:
i.  Where are we as a community?
ii. Where dowewanttogo?
iii. Whatis stoppingus?

iv. What do we do next?

4. Information Application

a. Work onthe refl-active questions together in small groups for 45 minutes
to come up with what needs to be done in the community.

b. Alsoask them to come up with parameters to prioritise among the
different interventions that will emerge in the group.

5. Real World Connection

a. Usingtheidentified parameters, design an intervention along with
establishing the roles and responsibilities of different members.
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Notes From the Field ) ?‘>

The club members after using the refl-active framework, brainstormed
on different possibilities for community action that can be taken up in
the club in the next six months to one year keeping their purpose in mind.
Some were about individual skill-building and others were about
community needs:

1. General knowledge competition

Santosh suggested that the club can organise a General Knowledge
competition for the childrenin the colony. The immediate challenge that
was discussed was regarding the target audience and how to control the
number of people who would come for the competition and the resources
that would be required.

2. Blood donation camp
Santosh also suggested holding a blood donation camp in the colony which
was one of the most frequent NYKS club activities across the country.

3. Sanitation drive

Satpal proposed holding a sanitation drive in the community. Another
participant pointed out that their efforts would be a waste of time as the
colony would be dirty again in a few days. They should look at long term
solutions. Another member shared that they could do something about
the leaking faucets in the community. This idea was discarded as they felt it
would require more funds than they have access to.

4. Story-writing competition/storytelling workshop

Brijesh suggested holding a story- writing competition in the colony. Rubina,
ayouth facilitator, suggested trying something creative like story-telling
through puppets where community issues could be shared. They could
learn creative forms of storytelling and then proceed to teach more people
inthe colony. The members were interested in organising a workshop for
puppet-making/ storytelling.

5. Education survey

Sandeep suggested that the club could go door to door and survey the
number of children going the school from each home. There are alot of
children in the community who do not attend school and this would give
them the opportunity to counsel the parents about various options for
education.

The members decided to focus on the sanitationissue in their community.
They, along with Puja, another youth facilitator, went into the community
to video-document the interaction with the community members around
what their concerns were with respect to the sanitation issue, existing
sanitation conditions in the community in relation to toilets and the
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drainage system. After their visit, the group created a video narrative and
took the video to an official of the Municipal Corporation of Chandigarh to
seek his intervention into the situation.

In this, the support of youth facilitators from the Commonwealth Youth
Programme, Asia Centre was critical as they were able to mediate between
the youth club and the government official. This highlighted the importance
of networking and collaboration with different civil society groups and
development organisations. For some youth club members who were
proactively engaged in the process, this enhanced their leadership skills as
they were representing their club and engaging with government officials.

Stories From the Field —;‘D

Events as Learning Spaces

Youth clubs are often dominated by events. Blood donation camps, sports
competitions, cultural competitions and so on. The events are fun, and keep
ayouth club going. But these events are also a point of learning; they take
on a new dimension when adults and young people focus on the processes
that gointo them.

This is something the youth club pilot brought out into the open—the
processes behind the events, what it told us about relationships between
individuals, about leadership styles, about team work, and different
perceptions of how we successfully complete a task, and about how one's
self-perceptions help build relationships with others.

This focus helped young people be more reflective about the way events
were run and every event became a learning experience.

Relationships get the Task Done

Soon after we began our engagement with the club, the members decided
to hold a volleyball competition with a nearby community. The youth leader
organised the event with little involvement from the other members. The
members did not feel involved in the process and, in fact, lacked a sense of
ownership within the club. They recognised these challenges because of
the parallel sessions on shared leadership and organisation which helped
them analyse the processes better.
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Decision-Making is the Key to Ownership

Sandeep, a youth club member, shares how he first understood the need for
change in the working of the club,

'l sometimes questioned the way decisions were taken in the club. Many

of us were not involved in taking decisions about what we did and how we
worked. Our seniors told us what was to be done even if we did not agree with
it. l[remember our first tatva analysis with youth workers from Pravah. Since
decisions were taken only by the leaders, there was a mismatch in the tatva.
We wanted all of us to be a part of everything we did and we used the tatva
analysis tool to change how we work'.

Processes helps us Achieve, Learn, and be Joyful

In a painting competition conceptualized and organised by Seema, a young
girlin the community, the process itself was an eye-opener for the young
people. 'l want to do things together with everyone so that | also have

an opportunity to meet new people outside my home,' said Seema, This
process of creating, organising, conducting and participating in a painting
competition, together with other young people, showed a young woman's
initiative, her need to get away from domestic spaces, and the possibilities
of girls and boys working together. In fact for Seema, organising an eventin
the community, outside of her home and work spaces, was a remarkably big
step.

The painting competition, besides being a fun-filled activity, gained more
popularity for the youth club in the community and helped them to build
their presence there. More young people joined the club (about 50 young
people took part in the competition), including young women. It was also an
experience in organising, identifying roles and responsibilities, and seeing
that the competition went off well.

These and other activities helped young people reflect on processes

that are integral to their everyday work. This, in turn, helped them identify
practices of shared leadership, democratic planning, and participation.
During the next tatva analysis, the young people decided to incorporate
these principles into the processes for the youth club. When the tatva
toolwas later used to analyse what had changed in the past six months,
club members realised that shifts had taken place within the club. The club
has now become a space where everyone's voice is heard and considered,
thanks to young people's ability to reflect on processes.

'‘Changing our structure and processes has made our club much better than
before. Even though | am now the president of the club, the executive body
takes all the decisions collectively. Members have now started seeing the club
as their own and take more responsibility. Our aim now is to create a space
where everyone can learn to become a leader as well as a follower’. Sandeep
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3.5 How Are We Faring
as a Youth Club?

3.5.1 Tatva Analysis®’

Why should | use this session?

Youth groups need to be understood as a complex living system, which have
the ability to act autonomously, regenerate on their own, and constantly evolve.

Recognizing this highly dynamic nature of youth groups will require flexibility,
constant learning and an ability to adapt to evolving circumstances.

In the previous sessions, you have established a purpose and objectives for the
club, set the values of the group, and defined a structure and processes for the
youth club. This session brings it all together. Here, you will work with young people
to create one visual form where you map the vision, skills and capacities, values and
culture, structure, roles and established processes of the group. You will be able to
see how aligned these are and how interconnected they are as one living system.
This tool will help you, the facilitator, along with the youth club members, to track
their movement as a group through time. It can be used in regular intervals as an
organisational development exercise. It will be a form of monitoring and evaluation.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:

1. Articulate the existing purpose, structures, processes, leadership, values
and skills of the members of the youth club in an inter-connected manner.

2. ldentify real-world misalignments between the different elements.

3. ldentify one misalignment as an area of work for the youth club members.

Time required

2 hours

Resources

Tatva analysis tool template, flip chart, markers and pens.

37 Share credit Pravah and Vyaktitva - Unfolding the true elements of people and organisations.
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How do | run the session?

\ / 1. Mind Jog
'/@ Bomb and Shield

\
* a. Divide participants into groups of three.

b. Askindividuals in each group of three to identify one person as the 'target’,
the second as the target's bomb, and the third as the target's shield. Don't
share this decision with others in the group.

c. Whenyou say ‘'move’, everyone runs around the room, mixing with those
of other groups, keeping his/her shield between themselves and the
identified bomb.

d. Intwo minutes, ask them to stop and remain on the spot. Ask the 'targets’
to check if their shields are standing between them and their bombs. If the
shields are not protecting them, ask them to enact an explosion and sit
down. Eventually a chain of explosions will be established.

Share: how this exercise demonstrates that everyone is interconnected in a system.
N 2. Personal Connection
AN @ a. Invite participants to think of their experience in the youth club in relation

toasystem.

b. Ask, what are the two things within the youth club that has helped to make
your engagement with the club meaningful?

As a youth facilitator, your aim will be to obtain responses from participants that you
will then categorise as those belonging to purpose, structure, processes, leadership,
values and skills. It will help you connect with what is working within the club for its
members.

3. Information Exchange

a. Drawthe Tatvatemplate shown below on aflip chart.

b. Take eachelementindividually; share what it means to the group.

. This toollooks at the youth club as a system with five elements: Sky, Earth,
Fire, Water, Air, and Vyakti (Individual).

. Write what currently exists in each element box.

. Inthe boxes with arrows write misalignments between specific elements, such
as sky and vyakti, vyaktiand fire, etc.
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Tatva template

oA ]
‘"
(XX
Sky - —> | Vyakti —
Vision, Competence,
strategies commitment 4_|
* e |
* Water <+ —> Fire
Systems, Shared
| hip,
D P Ly processes e\flgrer;st’:f)
ﬁ I learning
Air
Culture,
values, ¢ I
habits <+ -
Earth —
Structure,
roles,
staffing

Earth (structure and roles)

Earth refers to the 'structure’ of the club. How is the structure defined

inthe club? What is the main committee like? What are the hierarchies
inthe club? Are there different sub-committees? What are the different positions?
What are the different roles and responsibilities of members of the club? Is there
clarity among the members of the structure and roles and responsibilities?

YN Sky (vision)
@ @a * \Whatis the purpose or the long-term 'dream’ of the group, as a group
YY) and as individuals? What are the current goals of the members of the
group with reference to the club?

Fire (shared leadership)

What is the existing leadership model and form of collaboration operating

within the group? Looking at forms of leadership involves reflecting on
personal behaviour of leaders that might help or hinder the group functioning as a
team. This reflection needs to bring out the value of shared leadership where there
is respect, consultation and delegation of authority in the way the group functions,
and where there are no ‘authoritative’ or autocratic leaders.

D Air (value and culture)

$ What is the process of value clarification (reflection on what is the

D prioritisation process of values) and existing stances (on different issues
that young people find relevant to them, such as violence, rights of marginalised
groups and so on) of individuals? An enabling dialogue and self-reflection on
personal and group values helps the process of creating a successful system. What
kind of culture exists within the youth (whether trust and respect is encouraged
among members)?
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Water (systems and processes)
6 What are the existing processes established within the youth club, for
example are there protocols for meetings and decision-making within
the group? How much of self-reflection is practiced within the group on the club's
activities, and in inter-personal relationships between club members?

@® Vyakti (competencies and commitment)
Assessment of the competencies of the individual group members that
emerge through mentoring conversations, community projects and self-
assessment of the members.

N, 4. Information Application

AL/AN a. Invite participants to share what exists within each element.

b. Identify alignments and misalignments between elements, such as
purpose and values, values and processes, purpose and skills of
members, etc.

c. Help participants identify one obvious misalignment that the group can
work on collectively.

Articulate that since the youth club is a system, working on one misalignment
will have a systemic impact. Ideally, the misalignment chosen should be one that
requires minimum effort and leads to a larger impact.

-(\,)- 5. Real World Connection

a. Createan action plan on what changes can be made to align the two
-()- -(\)- identified elements.

Notes From the Field

In the pilot, when the conversation around the purpose, structure,
processes and values had been completed, the Tatva analysis was
conducted to analyse how the youth club was functioning as a whole. The
members were asked to fill the boxes adjacent to the different elements
according to their assessment of what existed at present. The young people
filledin the diagram and identified then gaps between the elements. A
couple of misalignments were chosen by the young people to work on and
improve. The idea was to revisit the Tatva after six months in order to assess
the movement of the club.



Co-Creating Youth Spaces: A Practice Based Guide for Youth Facilitators \ 111

3.5.2 Tatva Analysis of Youth Club, Colony No 5
Chandigarh, India

e Thistoollooks at the youth club as a system with five elements: Sky, Earth,
Fire, Water, Air, and Vyakti (Individual).

*  Write what currently exists in each element box.

* Inthe boxes with arrows write misalignments between specific elements,
such as sky and vyakti, vyaktiand fire, etc.

‘Differences’ (Source of Energy Potential)

YT Young people (] Engineering diploma

:"'-*- working with other graduates therefore
young people, to educated membership,

LA work on themselves core group members

Sky and to work with Vyakti highly committed,
Vision, society. Competence,| artistic skills, schooling
strategies commitment | and part-time work

hampers commitment.

? ? ? Leadership held jointly
Misalignment 2: Absence Misalignment 1: Few regular between two persons
learning as a of critical participants so systems/processes with a close bond.
value is missing. processes notin place. N Consultation with the

hinders vision. * Fire group in critical
| S:are: decisions regarding
eadership, it
Two-day skill building warmth,p club activities.
I &A workshop every 2 or learning
3 weeks.

) Meeting in the colony
J: ) TrUSt,' §cha\ Water at least twice a month.
sensitivity. Systems,
D) processes
Air
Culture,
values,
habits f
Misalignment 3: Roles cannot
be ascertained with few regulars

members.

v

NYKS structure with
president, vice-
president, treasurer,
secretary and ten
Earth members. President
Structure, | and treasurer were
roles, regular in youth club
staffing activities and planning.
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3.6 lTaking People Along

Running a successful youth club entails taking different people
with different goals and thoughts along, helping each member
relate constructively with each other, and building their sense of
togetherness. It also means enhancing the skills of members to
reach out to, and include, diverse people within the youth club to
make it more inclusive. This section contains sessions focusing
on different aspects of group dynamics and leadership skills
required to work effectively in a group.

3.6.1 Working with Each Other's Gifts

Why should | use this session?

Effective teams know their strengths and weaknesses. To be able to facilitate youth
groups, you need to evaluate their strengths and weaknesses and gaininsight into
how they organise themselves.

This activity can be used as a mind jog for a deeper discussion on team work and
team dynamics.

After the activity is completed, you should emphasise that the success of the team
depends on the whole team rather than on one individual.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:

1. Understand and articulate critical qualities such as appreciating diversity,
inclusion, and working in groups.

2. Demonstrate working with individual strengths and weaknesses.

Time required

1> hours

Resources

Two ropes five feet in length for each group, shorter pieces of rope for tying
hands for each participant, two cardboard pieces of A3 size for each group, flip
chart, markers.
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How do | run the session?

1. Mind Jog

Thereisno Mind Jogin this exercise.

N 2.Personal Connection

-4 @ a. Divide the participantsinto smaller groups.
b. Each group should have a maximum of seven to eight members.

c. Markoutanareaoftheroomthatis five feet long. Designate it as the
"toxicriver'.
d. Askthe participants to stand by it, and share with them that the goalis

for the group to cross the river in the minimum time.

e. Assignaform of 'handicap' to each personin the group: blind, mute, one-
armed, one-legged and one pair with one of their legs tied together at the
ankle. They have to act these partsin the exercise.

f.  Explain: As the riveris toxic, no part of the body can come in contact with
theriver and they can only cross the river with the help of a magic carpet.
However, the magic carpet will flow away if a body partis not always in
contact withit, and if any body part comes into contact with the river.

Give the group 15 minutes to strategise.

h. Askthem to state how much time the group would take to cross the
river completely.

3. Information Exchange

a. Afterthe activity has ended, discuss:

i. Howdidthey find the activity?
ii. Whatdid they learn about each others' strengths and weaknesses?
iii. Whatis the learning from the activity?

b. Focus ontheimportance of workingin a team and respecting individual

difference.
Y 4. Information Application
“ANA a. Bringthe whole group backinto a circle.
- rh) b. Askhow they felt about the exercise.

c. What strategies worked, what didn't work? What were the challenges they
faced? How did they overcome it?

-(. - 5. Real World Connection

a. Askthe participants to draw out connections from the game and any one
-C)- -( - community activity the group has done together.

b. Share with the larger group the lessons they can take for themselves.
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3.6.2 How do | Respond to Conflict Positively?

In order to build a cohesive group, use the responding style
exercise to help youth club members find their own responding
styles (See Section 2.3). It is pertinent for the youth facilitator to
share with participants that information revealed from the exercise
is meant to help identify patterns of response. This information will
help members to engage better with each other.

What can | hope to gain out of the session?

At the end of the session, participants will be able to:
1. Demonstrate correct listening behaviour.
2. Apply the ESCA modelforlistening to their peers.

3. Use effective questioning technigues and skills.

Time required

2 hours

Resources

Learning Quiz, Responding Style Exercise, and pens.

How do | run the session?

1. Mind Jog
Quiz

a. Share with the participants that you will read the question only once. There
will be no repetition. They are requested to write down their answers on a
piece of paper and you will come back to it after finishing all the questions.

b. Respond to the following questions. Refer to Annex V for the answers.

Questions:

1. A manbuilds an ordinary house with four sides, but each side has a
southern exposure. A bear comes to the door and rings the doorbell.
What colour is the bear?

2. Anarchaeologist claims that he has dug up a coin that s clearly
engraved with the date '46 BC. Why is he a liar?

3. Ifyouhad only one match and entered a cold room that had a
kerosene lamp, an oil heater and a wood stove, what would you light
first to maintain the most heat?
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4. According tointernational law, if an airplane crashes on the border
between two countries, would identified survivors be buried in the
country they were travelling to, or the country they were travelling
from?

How many birthdays do an average man or woman have?
Is there any law against a man marrying his widow's sister?

If you were to overtake the last runner in arace, where would you be?

© N o W»

If you were to overtake the second runnerin arace, where would
you be?

9. Ifaladdertiedto the side of a shipis two feet above water and the
water levelis rising at the rate of one foot per hour, how much of the
ladder will be stillabove water after an hour?

c. Share the questions in complete silence with each question shared only
once. There willbe a 20-second gap between each question.

d. Share the answers when the participants have finished writing.
e. Askwho answered more than five questions correctly.

f.  Ask:'What do you think the quiz was about?"

[Potential responses willinclude 'keeping us awake, presence of mind,
intelligence, our listening ability' etc.]

Share: that the quizis meant to establish the listener’s dilemma. Explain that
listeningis not just receiving; itis a two way process. The speaker gauges the
understanding of the listener by the latter's response.

/ 2. Personal Connection
\ @ Responding Style Exercise and ESCA methodology

a. Distribute the Responding Style Exercise (Section 2.3) and share thatitis a
tool that helps us understand the way we respond to others or events.

b. Explainthat there are no right or wrong responses, and that the first
responses are vital. Explain the points system and help the participants
with the scoring key.

c. Onceeveryone has completed the exercise and scoring, write E-empathy,
S-searching, C-confront, and A-advising on the board.

d. Askfor participants for their scores.

Note the score of all the participants on the board in the matrix given below:

Cameormamper | & 15— | a

e. Sharewhat each ESCA stands for. Let participants check their own scores
in this new light.



116 \ Co-Creating Youth Spaces: A Practice Based Guide for Youth Facilitators

f.  Share thatinventories like these are not exact but just denote a trend.
Thereis noideal score but a higher score in empathy is generally accepted
as necessary for an effective listener.

3. Information Exchange

Referring to the presentation in Annex VI, share what effective listening behaviours
- are and what kind of questions help in listening better.

N~ 4. Information Application

-

Role play

a. Askthe participants toreflect on a genuine problem they are facing today
for which they do not have answers.

b. Divide the participants into groups of three. Each group will have a speaker
(A), alistener (B) and an observer (C).

c. The Speaker (A) will talk about one of his/her genuine problems for seven
minutes. The Listener (B) will listen using all the right listening behaviours
and use the ESCA modelto help A to resolve their problem. The Observer
(C) will note where A is behaving appropriately as well as areas
ofimprovement.

d. Afterthe seven minutes are over, C has a crucial role of giving feedback.
C will use the Listening- Responding skills observation sheet (Annex 1)
for feedback.

Explain that the roles will be rotated amongst themselves. Each one will have to play
the listener atleast once.

Keep reminding the group to stick to the timings.

After the exercise, ask the participants what they felt about the exercise.

N)- 5. Real World Connection
= a. Usethe Refl-action Framework (Section 1.4) to create an individual
|
- 0)- action plan.
A h b. Askparticipants to make a future course of action for areas in which they

think they need development.
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3.6.3 Building Shared Leadership

Why should | use this session?

Leadership is about inspiring people within a team. Different circumstances demand
different kinds of leadership styles.

This session identifies individual leadership styles existing within a group, and how
these styles contribute to the dynamics of a group.

The assumption here that each group member is capable of being a leader. This
leads us to the notion of shared leadership. This means that people lead together
and co-create spaces. It is about empowering group members to become leaders
by encouraging them to take up leadership roles in different scenarios.

What can | hope to gain out of the session?

At the end of the session, the participants will be able to:
1. Identify the three general styles of leadership.
2. Enumerate the advantages/disadvantages of each style.
3. Explainthe effects of each style on performing successfully as a group.
4

Introduce the concept of shared leadership.

Time required

2 hours

Resources

Three boxes of pins, three packets of straws, flip chart, markers.

How do | run the session?

1. Mind Jog

Follow the Leader

a. Invite participants to stand in a circle and ask one volunteer to go out of
theroom.

b. Askthe groupinthe room to select avolunteer. Make her/him the leader.

c. Now theleader willinitiate an action, for example, rolling his/her head,
moving his/her arms, etc.

d. The group will follow the action of the leader, and the leader will continually
change his action for the team to follow

e. Then, askthe volunteer to come into the room and try to identify the
leader as he/she changes his/her action and the others follow.
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> @ ™

|

The group has to make sure that their leader is not caught.
If the leader is caught, then she/he goes out as the 'volunteer.’
There will be three chances to guess.

After one round, when the volunteer is out of the room, share: 'Now there
is no single leader, anyone can initiate an action.’

After some attempts of the volunteer, close the game, revealing what was

happening: There was no single leader in the group so it was difficult for the
volunteer to catch the leader.

2. Personal Connection

N\ /
’@‘ @ Share the scenarios below with participants and invite each to choose from the
- options given (a, b, ¢, d) how each of them would most likely behave. Tellthem to
keep their answers ready for later reference.

a.

a.

You and your friends have to decide one game to play in the evening.
When it comes to the selection of the game, you:

i. Consultallyour friends and choose what the majority says.
ii. Letyourfriends decide amongthemselves.
iii. Take the decision onyour own.

iv. Allof you consult together and then arrive at the decision that
everyone feels comfortable with.

You have to name your youth club and there are five names that people
have suggested. How will you choose an appropriate name for the youth
club? You:

i. Askallthe youth club members about their preferences and then give
in your options.

ii. Leavethe decisionto other members of the club.
iii. Decide without consulting any of the club members.

iv. Getgroup members to talk to each other and arrive at a name
togetherin consensus.

3. Information Exchange

Divide the group into three equal groups and select one leader from
each group.

Take the selected leaders out of the room to give individual instructions
of how to behave in a given leadership role: autocratic, laissez-faire,
and democratic.

Each of the leaders has to make sure that they do not share their roles
with the rest of the team. Task: Each group has to make a structure using
pins and straws, which will be judged on three criteria viz. strength, beauty
and height.
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1. Instructions for the autocratic leader

*  Yourjobistobe as much of a dictator as you possibly can. Your group
taskis to make something out of the material given to you. Decide
what you want to make and avoid accepting any suggestions from any
group members. Give orders about the planning and construction.
The objectis to be constructed from your ideas.

2. Instructions for the laissez-faire leader:

*  Yourjobisto be as much of a laissez-faire (hands-off ) leader as you
possibly can. Your group task is to make something out of the material
given to you. Avoid making any suggestions about how or whatis to
be done or whoisto doit. Let every group member do whatever he
wants. The objectis to be constructed from their ideas.

3. Instructions for the democratic leader:

*  Yourjobisto be as much of ademocratic leader as you possibly can.
Your group task is to make something out of the material given to you.
When a suggestion is made by you or another group member, consult
the group on how many of the group members agree with the idea.
Push for some degree of consensus before any ideais acted on. The
objectis to be the result of the entire group's ideas, including yours.

Instructions to be provided before the task

d. Identify one person as an observer in each group to note what is
happening within the group optional). You have to follow your leader.
You have 15 minutes to finish the task.’

e. Now tellthe respective leaders to work with the group in the way they
have been told.

f.  After 15 minutes, display the structures for participants to judge.

g. Askeveryone, 'Close your eyes and do a secret ballot to judge the
structure A, B, and C by raising hands for strength, beauty and height.’

i. Emphasise that you can vote only once for each criterion.
ii. Complete the voting, and announce the winner.
iii. Have around of applause for everyone.
h. Askthe participants of each group:
i. Howdidthey feel during the activity?
ii.  Whatbehaviours and traits did the leader display?

(As they are sharing, write the traits of each leader under three
separate columns on the board)

iii. Whatwasi it like following their leader?
iv. Didthe leadership style affect the quality of the final product?
i. Askleadershow they felt leading the group.

j. Invite all the leaders to read out the instructions that were given to them
prior to the activity.
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4. Information Application

a. Besuretoshare with the group that the leaders behavedin a certain
manner as they were assigned those roles.

b. Introduce the three leadership styles as indicated in the box and write
down on flip chart paper the advantages and disadvantages around the
different leadership styles.

c. Introduce the concept of a shared leadership style:

i. Empoweringindividuals by giving them an opportunity to take
leadership positions in their areas of expertise;
ii. Cultivating a climate in which people feel free to interact and take

initiative on assignments;

iii. People within ateam lead each other —there is horizontal leadership,
not vertical leadership.

5. Real World Connection

a. Invite participants to read out the choices that they made in the
questionnaire given at the beginning and identify and reflect on their own
style of leadership.

b. Use the Refl-active Framework (Section 1.5) to identify and articulate what
changes they would like to bring about in their leadership styles.

Notes From the Field

When the pilot was initiated, the decision-making role was primarily ?‘>
held by the president. With time, however, the nature of leadership within

the club evolved. After the exercise on shared leadership, Sandeep
summiarised the discussion with the group on what should be the structure
within the club,

“Ten core group members should be identified who are a little mature and can
devote time to the club. We must also underline how this will be beneficial for
the present society we are living in. We want a youth club where the duties are
horizontally spread out and there is no President who is pinned down for actions
and decisions. We want a club where people are responsible for themselves and
an existing president doesn't lead the way. The youth club that we form now
must have women in it and should be composed of people who are genuinely
interested in the process and can build it from here on.'

The session on leadership was conducted after a series of sessions on self,
team building and conversations around issues critical to young people.
The group was at the stage where the members were able to engageina
dialogue with each other on the kind of structure they would like to set up
in the club.
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3.7 Doingitthe
Right(s) Way

Human rights are a key principle that governs this guidebook. This
section has one exercise that helps young people deliberate human
rights concepts and discuss how the concept relates to their lives.
It also helps them understand how human rights principles can be

a basis for action and social change.

3.7.1 Understanding Human Rights??

Why should | use this session?

This session will help young people connect some of their previous learnings to
the concept of human rights. Human rights are entitlements that all persons have,
no matter what their social class, sex, ethnic origin, religion, skin colour, or any
other status, is. They are enshrined in various human rights instruments at global,
regional, national and local levels and contain entitlements in relation to access to
goods and services, protection and security, participation, non-discrimination and
other dimensions.

The Universal Declaration of Human Rights (UDHR) and the United Nations
Covenant on the Rights of the Child (UNCRC) form the foundation of the rights
and entitlements of young people.

Human rights are universal, they apply to everyone. They are inalienable, they
cannot be taken away from people, unless under certain exceptions, through
due legal process. Human rights are also interdependent and indivisible, if

you take away one right, other rights are also affected —just like the jigsaw
above isincomplete even if one piece is missing. Rights are also equal and non-
discriminatory and apply to everyone equally irrespective of difference inrace,
class, religion, gender and so on.

As much as States and other actors have to act positively to protect human
rights, they also have obligations not to violate rights. As individuals too, we have
obligations to respect the human rights of others.

Arights-based approach to youth work forms the basis of the Commonwealth's
concept of professional youth work®.

38 Theidea of the Human Rights Jigsaw in this exercise is derived from the Social Inclusion Toolkit,
Council of Europe and European Commis- sion, 2003, p. 62.

39 Professional Youth Work: A Concept and Strategies, Commonwealth Youth Programme,
2012, p. 20.
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Realised humanrights are a critical part of a fully realised human being and this
discussion will help young people understand their own realities in relation to
human rights. It will also help them apply rights-based approaches to their youth
club activities.

What can | hope to gain from this session?

Young people will understand the concept of human rights in relation to key human
rights instruments, how rights relate to their own lives, and the relevance of this
knowledge to youth club action.

Time required

2 hours

Resources Right to
non-discrimination

Hard board jigsaw of human shape with each jigsaw piece indicating

selected core human rights articles in the UDHR or relevant human Right to
freedom and
rights instrument (see image on the right)“°. equality

Right
How do | run the session? b E° "fed' At
iberty an Right to arbitrarily
security equality arrested,
| before the law ekl @

\ / 1. Mind Jog exiled

a. Invite youngpeople to standina circle and use

7 N . . S . [ Right to
= a 'talking stick' that will pass from one person 52 freedom of thought, s
0 : =]
to another. §¢ Rl T 83
2 o religion 8 E
. 1 . . 1 o
b. Each personwith the 'talking stick’ has to relate & § ﬁ @
) Q [
one or two facts they know about human rights e . . ol
) ) =2 Right to take partin = ©
in general, and how they know this. &< government of country &
(o]
N 2. Personal Connection
VA @ a. Hand out the jigsaw pieces® of the human body as

indicated in the diagram and tell the young people to study
the Article indicated in their respective jigsaw piece.

b. Askthe participants one by one to read out whatisn
their jigsaw piece and explain how they understand that
specific right, and whether or not it relates to their own

Right to work with fair
wages and good working conditions
Right to social security,
economic, social and cultural rights

life, and if so, how (see Annex VI for a description of
some key human rights articles).

40 Eleven core Articles were selected from the UDHR for the purpose of this guidebook.

41 Inthe pilot, the Articles were drawn from the Indian Constitution, as they were considered more
immediately relevant to the concerned group of young people.
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3. Information Exchange

a. When all pieces are read, invite the participants to make a whole person
out of these articles by putting all the pieces to complete the jigsaw.

b. Discuss the significance of the completed jigsaw in relation to the
indivisibility of rights that to be a fully realised human being, all rights have
to be fulfilled.

c. Ask,ifonerightis violated orisinaccessible for an individual, what would be
the effect on the individual's other rights?

d. Invite examples and discuss the interdependence of rights, using
explanations givenin the note in Annex VII.

e. Discussthe concepts of universality, inalienability, equality, non-
discrimination, and rights as well as obligations as explained above, with
the young people.

f. Initiate a discussion on the importance of human rights and what they
mean in their community and in the national context.

g. What otherinternational, regional and local human rights instruments do
young people know about?

h. Howdo they feelthese are relevant to their lives?

i. Overthelong-term, what would be the conseguences of the violation of
human rights? What about young people's own lives?

j. Whatis the relationship between our human rights and our human dignity?

N 4. Information Application
& a. Discuss with young people how they can apply the learning from the above
- rw} discussions to understand ways they can act in their own worlds to 1) fulfil

their ownrights, and 2) be responsible towards fulfilling the rights of others
as a youth collective.

b. How could you apply these learnings in a youth club context?

-)- 5. Real World Connection

a. Selectonekey rights violation that applies to most of the group and design
-0)- a one day campaign on this issue in the community.
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Stories From the Field , ?‘>

From Human Rights to Action

We worked on human rights education with young people during a critical
period in their lives when they were relocated from Colony no. 05 to Dhanas.
Multi-storey housing had been built here for this migrant population as

part of an urban development strategy. Although this sounds like a good
move, it was, for those experiencing it, an extremely challenging time. The
new location was further away from the centre of the city than Colony 5,
and many young people were facing multiple challenges in retaining jobs,
continuing informal livelihoods and transitioning to the new and more
remote geographical surroundings. This also meant they had less access to
public transport to get to work, and to the centre of the city.

Human Rights Education

The human rights session became very relevant to the young people in this
context. We arranged for them to have a dialogue with a Chandigarh-based
lawyer, Harish Mehla, on young people's rights in relation to relocation.
During these discussions, they shared the findings of their livelihoods
research, and Harish took them through a summary of the Fundamental
Rights guaranteed by the Constitution of India to every citizen, including
the right to life and liberty and rehabilitation rights. Harish also shared some
judgements pronounced by the Supreme Court of India guaranteeing the
rights of dwellers of low-income housing to the basic human necessities of
food, clothing and shelter, particularly in the context of rehabilitation. They
also discussed possible ways in which they could ensure that their rights are
protected.

Young People Get Consulted

The legal session with the young people resulted in two things. One was
that they received information on which to base their action. The second,
importantly, was that the lawyer saw the value that young people can bring
to the process of advocating for better relocation programmes. Their
research in the community had demonstrated that young people were able
to gather their own experiences, analyse them, and make use of information
to advocate for change. In this way, the lawyer invited them to be part of a
civil society group working on redressing the challenges of rehabilitation
programmes in the city. The adult group learnt from the experience of the
Colony 05 relocation from a young people's perspective and this is helping
them formulate and advocate for more community-friendly and youth-
friendly relocation processes. This consultation process will continue.
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Chanderketu Takes Action

The human rights education helped young people reflect on their rights and
take action. They wanted to use this information to inform others, and some
young people began acting on their own with the newly-found confidence
they had gained from this knowledge.

Chanderketu told us how he is now encouraging his friends who will

also soon face relocation themselves, to understand their rights under
Article 21 of the Constitution and engage regularly with the Chandigarh
Administration to ensure that the transition is community- friendly. Like
Chanderketu, many of the youth club members have built an understanding
of their rights in the context of their lives.

Chanderketu also used this information to act in his community.

‘My house is on the top floor in one of the apartment buildings in Dhanas. Each
building has about 50 flats, out of which 15 are on the top floor. The water pipes
on the roof were leaking and the water was seeping into all our flats. I filed a
complaint with the plumbing manager but absolutely no action was taken for
weeks. | finally visited him personally and informed him that | may have to file an
application under the Right to Information Act if this inconvenience continued,
and was not acted on. The very next day, he sent plumbers to fix the pipes for all
the top floor flats.’

This action provided Chanderketu with the confidence of knowing that he
was able to change something, even very small, not only for himself, but for
other residents through awareness of his and his community's entitlements
and responsibilities. He would not have engaged in this action if not for the
knowledge he had gained through human rights education.
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Stories From the Field , ®

Establishing ‘My Own'’ Space - A Youth Facilitator’s Journey

A colleague called wanting to know whether | would be interested in
coming on board to work on a project with a Nehru Yuva Kendra Sangathan
(NYKS) youth club based in Chandigarh, India. Pravah was approached by
the Commonwealth Youth Programme, Asia Centre, because of its leading
work in youth development. For us, at Pravah, it was another opportunity
to create a 5th Space with the belief that young people need to be at the
center of our work.

| remember that all | asked was what was required. Travelling to a new city,
working with a group that was in its initial stages and, most challenging,
establishing it as a space which could be part of the 5th Space experiments.
| was keen to get my hands dirty and thus agreed to take up the opportunity.

First Steps

Three of us from Pravah along with the team from the Commonwealth
Youth Programme went for our first interaction with the youth of the
community to analyze our audience and design the programme. The
premise for this interaction was to learn about the community, listen to
them and also share with them the methodology that we proposed to use in
the coming months. The group consisted predominantly of young men and
afew girls who were reluctant to talk. After some probing, we realised that
some of them were members of the youth club on paper and rarely engaged
in the club activities except when such interactions with external people was
organised through the club.

A Tatva analysis was undertaken to help us understand what the existing
reality was, and what was needed to make it a functioning and self-
sustaining club. It became apparentin the first meetingitself that it was a
one-man operation led by the president who would, usually on the advice
of the District Youth Coordinator, NYKS, undertake the activities of the
club. His concern was that no one took ownership and he was the one

who pushed people to take on responsibility. For me, it was a classic case
of 'chicken and the egg.' He would take all the decisions. Other members
feeling excluded would not feel involved and therefore did not take on
responsibilities. This would burden him further to take decisions on his own.

After much deliberation, it was decided that the club could only move
forward if it catered to the needs of the members, and if the purpose of the
club was shaped by these needs. If the space is not responsive, then no one
would continue. The first workshop was well attended and | suspect it was
the president pulling his weight to get the numbers —we needed a quorum
for the initial workshop and he made sure that the quorum was met. It was a
loose group from whom a strong need emerged around livelihood.
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While young people did see the value in investing in self, and embarking on
a gradual process from self to society, yet, we noted that the bigger goal for
them was obtaining jobs.

With time, as members began the process of refl-action, perceptions
gradually changed, and the emerging belief was that unless selfis
invested in, the connection with society will remain meaningless and
getting meaningful jobs will remain a pipe dream. So we took an approach
that combined all that we aspired to jointly as youth facilitators and
young people. The journey we designed had employability, rather than
employment, embedded in as it was a strong need of young people. If
young people hone their employability skills, then they are also increasing
opportunities of employment. But this is easier said than done. Young
people wanted immediate results or at least a clear pathway. Not everyone
saw how looking within, building communication ability, developing
analytical thinking, planning capacities and group dynamic skills would
help them.

Experience of Members Moving In and Out

Even the best-laid plans often come up with hurdles. Every meeting would
see new participants. Some regular faces too would show up. In retrospect,
one can categorise them into three distinct kinds of participants 1) regular
participants, 2) not-so-regular yet engaged participants, and 3) new
participants who came in to explore the space because regular members
had talked about it.

These three categories were both a source of joy and heartache for me as
ayouth facilitator. Those who were regular became saviors as | looked up
to them to give some continuity to the process. Those who would come in
and go were often the markers of the health of the club and its readiness to
accept people's movement which was necessary considering the reality of
the group whose members needed to work and for whom taking a holiday
often to come for a full-day workshop was a stretch on their finances. It
taught me empathy and realism. If this was to be their space then | had to
let them see it as an accepting space if their intention was genuine. This was
not my decision to make. It was theirs. There would always be new faces
every time | reached Chandigarh, and gradually this became something to
expect and not be wary of. For me, it meant that | had to always be prepared
with three plans —one the regular, second, when half the participants were
new and third when all participants, barring one or two, were new.

It became a struggle, however, because it meant re-visiting the purpose
continuously to create a buy-in for new participants. It also meant
constantly being on the design table to cater to the ever-changing needs
of the participants. Often this left me with a sense of frustration that while
| was spending two weekends traveling here, there was no sense
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of movement within the group. While the Chandigarh-based facilitators
would engage diligently with the group in the intervals, yet they also
struggled with the same issue. After many anxiety-filled weekends, | finally
realised that if | needed to create a space that will be taken on by young
people then | have to build in flexibility of letting the group emerge. What it
required from us was patience, persistence and nurturing.

With time, the regular participants emerged as the leaders of the group
giving directions to the new participants and taking on the responsibility
of bringing in people. In spite of young people coming in and out, there was
a shift within the group. They started talking about themselves, what was
expected from them by their family, their struggles and also questioning
the notions prevalent around them. It became a trusted space for them.

Also, there was a shift from blaming to claiming. Initially, these were the
youth who spoke about what their community lacked and felt ashamed

in owning that community. But in some months they began talking about
what really was the need of their community and what they had to do to
cater to that need. Forinstance, they identified a sanitary situationin their
community and rather than just talking about it they went to their municipal
commissioner with their concern. Small actions such as this helped build a
connection with their own community. What was overwhelming for me was
that some of these conversations happened when | and the facilitating team
was not there, among the young people themselves.

| felt that our struggle and persistence as youth facilitators, from both
Pravah and the Commonwealth Youth Programme, had borne fruit when
Colony No 5 was rehabilitated to Dhanas. Some of the core group members
decided to re-establish the youth club and also involve new members as
many old members were now located in distant areas. Two of the members
approached us saying, 'We have learnt a lot in the last one year. When we
initiated a conversation with other young people in the community, we did
it the way you had done with us in the first workshop about what our needs
are and what do we want from this club.' They also shared that they wanted
to run similar sessions which they had been part of during their youth

club journey. This strengthened our idea that 5th Spaces can be created
anywhere and in any community; it just needs a desire to empower young
people to take it on, and of youth facilitators letting go.
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Conclusion

In the field of youth work, there exist many manuals which lay
down theoretical foundations of youth clubs. However, what is
lacking is a guidebook for youth facilitators to translate those
manuals into practice. What makes this guidebook distinct is that
it has emerged from the seed of an experiment on the ground

to establish a 5th Space youth club. The experiences of youth
facilitators and youth club members in this journey of creating a
space that is co-owned and co-led by young people is embedded
init. The narrative will benefit the youth facilitators across the world
in their own realities. You are welcome to use the material in this
document as you wish but, if you do, we would appreciate it if you
would include the credit: Commonwealth Youth Programme (CYP)
(2014), Co-Creating Youth Spaces: A Practice Based Guide for Youth
Facilitators, Commonwealth Secretariat, London.
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Annex |

Response Style Exercise Answer Sheet (Section 2.3)
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Annex ||

Listening-Responding Skills Observation Sheet
(Section 2.3)

Name of participant

Name of observer Date:

ESCA Model
Tick the following behaviours displayed by the participant and cross out those that
are not displayed.

1. Empathy 2. Searching 4. (Co) advising

Positive Positive Positive Positive
Behaviour Behaviour Behaviour Behaviour

Beingin the Asks relevant Confronts Works towards a
other's shoes questions without fear or consensus
Paraphrasing to Begins with open g Makes a joint
clarify ended questions Attends to action plan
Attentive body Asks probing RS as we.II as Develops a
. relationship ) i
language question win- win context
Opento

Rapport building Connects

guestions to sJggRsUlons

Concentration

and focus previous ones Firmas well as
: flexible
Converging
style rather than Helps other
diverging person to
take their

responsibility

Areas of Areas of Areas of Areas of
improvement improvement improvement improvement

Interrupts other Questionswithan  Hurries through Dictatesa

person agenda confrontation solution

Works from Close ended Sticks to own Does not make an

assumption questions point of view action plan

Distracting Getsintoblaming  Nothought to

behaviour monitor action
plan

Busy interpreting

1. What were some of the things which the participant did well?

2. What were some of the things which the participant could do better?
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Annex ||

Marginality Mapping Presentation (Section 3.3.2)

How do young people get marginalised?

e Socially

e Culturally

*  Economically
*  Politically

*  Geographically, environmentally.

Social Marginality

*  Duetoage.

*  Youngpeople's lack of access to resources such as information, leisure
facilities, acquiring skills etc.

*  Youngpeople's lack of access to services - health, education,
economic etc.

*  Lack of self-esteem due to issues of gender, personality.
*  Discrimination due to:

- gender

- disability

- personality etc.

Cultural Marginality

*  Nonacceptance of, and lack of respect for racial/religious/caste groups.

* Resistance to expressing cultural identity.

Economic Marginality
* Lackof access tolivelihood opportunities.
*  Debt.
* Lack of access and control over financial and material resources.

* Unequaldistribution of financial and material resources.

Political Marginality

*  Spacesinwhichyoung people get marginalised:
- Lack of space for self expression;

- Lack of decision-making power;
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- Adult authority over young people;
- Uneqgual power relations in the community.
* Lackofaccess to, and ownership of, information.

e Lack of ability to determine the nature and quality of resources.

Geographic Marginality
»  Safetyin geographical spaces - going back and forth to school,
classes, work.
* Remoteness creatinglack of easy access to resources such as water, food.
» Natural disasters and aridity.

* Degraded environments causing landslides, flooding etc.

How marginalised?

Geographi
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Annex |V

Sample Youth Led Research Questionnaire
(Section 3.3.5)

Survey on Implications of Relocation to Dhanas from Colony No. 5

Objective: To understand and collect data on the effects of relocation from
Colony No. 5 to Dhanas.

Respondent Group: Youth aged 13-357?
Date: December 26, 2013

Questionnaire no.:

Questionnaire administered by:

Name of respondent (optional):

Male: Female:

Age:

Ocupation (mention if student):

1. What problems are you facing after shifting to Dhanas from Colony
No. 57 Can probe for the issues young people think are the most relevant
(i.e., education, employment, water, electricity, health).

Reason and how you are .

2. What are some specific problems in relation to livelihoods (to be probed
more, as this is the focus and fill the given matrix)
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According to you, what kind of employment options are available
in Dhanas?

Can the community work together to solve some of these issues?
If yes, which ones would you pick?
How would you propose to go ahead?

How can the youth club help this process?
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Annex V

Listening Quiz Responses (Section 3.6.2)

No.

Right answer

The bear is white. The builderis at the North Pole, and the clever bearis
a polar bear.

BC means 'Before Christ'. The culture that stamped the coinin 46 BC
would not know of Christ.

First, you should light the match.

You wouldn't bury the survivors, only the dead.

Each man and woman has only one 'birthday’. Allthe rest are
anniversaries of that date.

There's no law against a man marrying his widow's sister - but to have a
widow, he must be dead.

You cannot overtake the 'last’ runner.

Second.

The ladder will be still 2 feet above water level because with the rise in
the water level, the ship will also rise at the same rate.
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Annex V|

Active Listening Presentation (Section 3.6.2)

A. Essentials of Active Listening

i. Concentrate with intensity on what is being said;

ii. Don'tjudge - take allinformation and make an opinion only after receiving
the complete message;

iii. Empathize - getinto the speakers’ shoes;

iv. Paraphrase - clarify what you've understood.

B. Effective Listening Behaviours

i. Make eye contact;

ii. Assure speaker with affirmative nods and facial expressions;
iii. Askqguestions;

iv. Repeat/summarise whatis been said;

v. Donotspeaktoomuch;

vi. Donotinterrupt;

vii. Balance between the role of a speaker and listener;

viii. Avoid distracting actions.

C. Types of Questions

i.  Open/searching questions (what do you think could be the effects of...) vs
closed questions (Do you think... will have an effect on ...);

ii. Open probing/thought provoking Questions (whatissues seemed most...)
vs closed probing questions (Don't you think...);

iii. Specific/micro questions (when you gave the piece away what were you
think...) vs general/big picture questions (what can you generalise as a
learning or what similarities do you find...);

iv. Intellect probing questions (what do you think...) vs emotional probing
questions (how did you feel...);

v. Confronting/challenging questions (you haven't said anything so far...
why don't you say something...) vs facilitating questions (Why don't we go
around the group and ask everyone's views...).
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D. Other Types of Questions

i. Discussion Generating Questions;
a. Whatis your opinion?
b.  Why do you think?

c. Howdoes thiswork?

ii. Self-Reflection Questions;
a. Where have you come across this?
b. Canyou think where in your past?

c. Howdoes it affect you personally?

iii. Real World Connect Questions;
a. Inyour own experience?
b. How does this apply to you?
c. Canyou give two examples?

d. What changes might you consider after?
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Annex V|

Articles from the Universal Declaration of Human Rights
(Section 3.7.2)

Thisincludes summary of 11 representative articles with explanation and sections

that are in bold may be included to form the articles for the human jigsaw.

1.
2.

10.

11.

Article 1 - Allhuman beings are born free and equal in dignity and rights.

Article 2 - Everyone is entitled to all the rights and freedoms set forth

in this Declaration, without distinction of any kind, such as race, colour,
sex, language, religion, political or other opinion, national or social origin,
property, birth, status or the political/jurisdictional status of his country.

Article 3 —Everyone has the right to life, liberty and security of person.

Article 7 — All are equal before the law and are entitled without any
discrimination to equal protection of the law.

Article 9 —No one shall be subject to arbitrary arrest, detention or exile.

Article 18 —Everyone has the right to freedom of thought, conscience
and religion.

Article 19 —Everyone has the right to freedom of opinion and expression.

Article 20— Everyone has a right to voluntary peaceful assembly and
association.

Article 21 —Everyone has the right to take part in the government of his/
her country directly or through representatives, equal access to public
services, and the will of the people shall be the basis of the authority of
government.

Article 22 - Everyone has the right to social security, and is entitled to the
realisation of the economic, social and cultural rights indispensable for
his dignity and the free development of his personality.

Article 23 —Everyone has aright to work, to free choice of employment,
tojust and favourable conditions of work and to protection against
unemployment, right to equal pay for equal work, favourable
remuneration worthy of human dignity and supplemented, if necessary,
by other means of social protection, and a right to form and join trade
unions.



Let me live within me

| wish life would let me live within me.

| have made mistakes also, let me learn,
learn something within me.

Let me ask myself questions from myself,
Why am | angry from myself?

Let me have some sleep,
some moments relaxed within me.

Many desires | have in my heart,
Let me awaken one dream within me.

Till now, | have just heard what others have
been telling me,

Today, let me bring out my own voice, within me

| wish life would, let me live within me.

Sandeep
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